TEACHING STUDENTS TO WRITE CRITICAL ESSAYS ON LATIN POETRY.
The Latin teacher has the opportunity of teaching advanced students specific ways of approaching texts in order to write critical essays about the content, artistic techniques and effects achieved in passages of Latin poetry. Rarely will students have had previous training in doing this, and at first they will exhibit reticence and lack of confidence. But this is a skill which can be taught systematically and in class, from the beginning of the study of literature. As students are learning scansion and figures of speech, and gradually improving their translation skills, they can simultaneously be introduced to various ele​ments of literary criticism. This will, of course, be especially valuable to students planning to take Advanced Placement examinations. It was during the reading of the 1988 exams in June that Vmce Cleary, an A.P. reader and member of the Exam Development Committee, suggested to me that an article such as this might be useful to teachers. Not only A.P. students, however, but all students of Latin poetry will benefit from the teaching of this kind of literary analysis and discussion. I offer a tentative list* of nine headings with a brief discussion of each.
SOUNDS
How do the actual sounds of the words contribute to the meaning and effect? Is there alliteration, assonance (repetition of vowel sounds), repetition, rhyme or onomatopoeia? Sound effects may be accidental, but if they contribute in a noticeable way, they are worth examining. Certain sounds are considered to have suggestive associations:
—b,d,g, and p,t,k are called stops; obvious repetitions of one or more of these in a line might suggest hardness, abruptness, harshness
—s,f,z,h are spirants; these are softer and might describe whisper​ing, breezes, hissing, danger, sleep
—M and N, the nasals, may indicate moaning, humming, sadness
—1 and r, the liquids, often describe flowing streams, falling rain, smooth, trilling, laughing or singing
—o and u are often used for sad, majestic or monumental utter​ances.
All discussions of sound effects should be preceded by reading aloud. Only obvious effects should be noted.
*My students immediately produced the mnemonic SWIM(M)-(T)Tiig
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WORD ORDER
The first place in the line (or sentence) and the last are places of importance. The distance between a noun and its adjectives may be significant. If there is a series of words, phrases or sentences, what effect is produced? (build-up, let-down, climax?) Relevant figures and possible effects:
—juxtaposition, oxymoron: surprise, double-take
—asyndeton: non-stop action, no time for reflection
—polysyndeton: heaping things one upon another
—ellipsis: speed, metrical convenience, economy
—chiasmus: balance, completeness, embracing
—synchesis: often interlocks meanings; also impressionistically
—framing: words actually surround central objects e.g. Speluncam Dido dux et Ttoianus eandem
—anastrophe, tmesis, hysteron-proteron: interruption, overturning, reversal, emphasis
—anaphora: demands attention, brings special emphasis to passage
WORD CHOICE
Note any very unusual words, exotic archaic or foreign words, or the unusual use of ordinary words.
Are phrases from law or religion used? Do you recognize verbal echoes of other passages?
Examples of unusual word choice: the Trojans = reliquias Danuum; Cleopatra -fotale monstrum\ the Trojan horse = instar mantis
IMAGES
What pictures form in your mind as you read?
Colors, landscape, animals, battles, waves, night falling
Look for similes, metaphors, hyperbole, description, contrast.
METER Check for metrical rhythm and specific characteristics of passage:
—preponderance of spondees: slower, heavier, grander, halting, fearful, reflective
—preponderance of dactyls: faster, lighter, more joyful, lilting, rock​ing, fast-moving action
—unusual effects: several elisions together, hypermetric line, spon​daic line (5th foot = spondee), monosyllabic ending. Rhythm of line often can be connected to emotional content, esp. if it is in a speech.
MOOD
What feelings or impressions come through to the reader? Is the passage joyous, tragic, prophetic, frightening, formal, ironic, foreboding? Look at adjectives and verbs, and metrics.

TONE
It is not usually necessary to discuss this separately from mood. However, tone refers specifically to the attitude of the author towards the characters and action. For example, in the narrative we sense Virgil's compassion for Dido, even as we first meet her; his outrage at the killing of Priam, his amusement at Venus' and Juno's trickery. The tone is inferred from the author's actual com​ments to the reader, or in his choice of words.
THEME
Does the passage relate to the overall theme(s) of the whole work or corpus'? Does it state, restate, or suggest the philosophical beliefs or objectives of the author?
ALLUSIONS
What mention is made of specific myths, Roman customs, history, geogra​phy? How are these significant? What do they add to the passage? Allusions can add a sense of romance, faraway places, solemnity, substance and pa​triotism by the mere mention of commonly held items of the readers' heritage.
GRAMMAR                                  Much can be gleaned from examining ordinary grammatical elements.
—What are the tenses of the verbs? Are these unexpected in any instance?
—Is there a change in the person of the verb?
—Does the author stop to address the gods, the reader? (Apos​trophe)
—Is the passage dominated in any part by passive forms? Does this imply helplessness?
—Do the gerundives suggest serious obligations?
—Do the imperatives underline authority? What types of adverbs and adjectives are used?
—Interjections imply strong emotion!
—Is the sentence structure convoluted, hard to understand? Are sentences short and abrupt?
—Does sentence structure reflect the action?
After students have proceeded through the list, noting specific points, they should write a brief summary of their findings and attempt to give their overall impression of the content and form of the passage, and how form relates to content. I would like to add a brief list of caveats/suggestions for teachers to offer to students when necessary:
1. Do not assume that the excerpt you are asked to analyse is a perfect example of all the author's good qualities.
2.
Do not think of the excerpt as complete; it is only a small part.
3.
"Locate" the passage if you can; however, this is not necessary.                 4.
Refrain from saying that you love or hate the passage, from
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making sweeping value judgments, and from complimenting Vir​gil on being such a great poet.
5. Stick to specific observations. Evaluate the efficacy of technique as best you can, modestly.
6. You needn't comment on every item of the list; not all items will be applicable to every passage.
7. If you mention the use of a specific technique or figure of speech, tell what or how it adds to the overall effect.
8. Support every statement you make with specific Latin words, translating these words whenever it helps make your point.
As students practice these skills of analysis and critical writing, they will begin to read more closely and carefully. We hope they will come to a deeper appreciation of Latin poetry—perhaps all poetry—and that they will be able to express the reasons for their appreciation. At this point, I offer a sample of this process in action. The passage was chosen at random and this analysis is not intended to be definitive or profound; rather it is presented to illustrate points of technique which come to light as students use the list for their starting point.
USING "THE LIST" TO COMMENT ON A PASSAGE
(Aeneid VI.860-71)
Atque hic Aeneas—una namque ire videbat,                      860                     egregium forma iuvenem et fulgentibus armis,                                                   sed frons laeta parum, et deiecto lumina vultu:                                                  "Quis, pater, ille, virum qui sic comitatur euntem?                                               Filius, anne aliquis magna de stirpe nepotum?                                                      Qui strepitus circa comitum! Quantum instar in ipso!            865                               Sed nox atra caput tristi circumvolat umbra."                                                    Turn pater Anchises lacrimis ingressus obortis:
"O nate, ingentem luctum ne quaere tuorum;                                                  esse sinent. Nimium vobis Romana propago                          870                         visa potens, Superi, propria haec si dona fuissent.
SOUNDS
WORD ORDER
examples of balance in lines 861, 862, 864, 865; these lines satisfy our natural expectation of symmetry and reflect Virgil's careful and polished tech​nique; the word order actually contributes to the contrast between the beauty ajid sadness in the youth Marcellus.
861: outstanding in beauty< the youth> in shining weapons 862: with forehead too sad <and> with countenance lowered 864: aliquis « magna < de> stirpe » nepotem 865: second exclamation is an echo of the first
"Special Effects": caput is enclosed, surrounded by black night & sad shadow
Emphatic placement: ipso (865) "in the youth himself!" ultra (869) but, alas, no longer . . . nimirum (870) "Too mighty" . . . (first in sentence)
WORD CHOICE
Quantum instar in ipso! (865) Instar is unusual and powerful here used to describe Marcellus. What a presence! How awesome! Romana propago (870): charged with pride and patriotism
IMAGES
We see much use of contrast here: noisy cheering crowdO sad silent youth; young, eager, curious AeneasO old, wise, solemn Anchises; black nighto shining weapons; Roman hopes<>premature death
METER
Speech of Anchises begins with two strikingly slow, solemn lines: 868, 869—SSSSDS; this underscores the intense emotion and seriousness of the Roman's tragic loss.
MOOD
Moves from simple questioning to tragedy; also, throughout the "parade of heroes" there is a certain mood of detached fascination, of watching an awe​some sight from afar.
TONE
in lines 863-866: repetition of k.kw sounds. Quis ... sic comitatur . . .

Qui . . . circa comitum . . . Quantum caput circum​-

 volat . . . The q sounds indicate questioning and 

curi​osity: This repetition draws the listener's attention to 

the Aeneas' questioning.
in line 867: repetition ofs sounds—softness, whispering, sadness, onset of tears
in lines 868, 869: combination of O sound with m and n suggests grief, 

                      sadness, mourning
Virgil creates a tone of intimacy between father and son by using direct address, "O Nate . . .". Anchises' tone becomes philosophical as he explains why Marcellus had to die. The passage ends on a note of wistfulness, of what might have been.
THEME
The prophecy of Rome's destined greatness despite struggle and setback is reinforced here.
ALLUSIONS
Marcellus, the son of Augustus' sister Octavia, showed great promise and had been chosen by Augustus to be his successor. His untimely death at nineteen in 23 B.C. was considered a tragedy.
GRAMMAR
Almost all the verbs in the conversation between Anchises and Aeneas are in the present and future tenses; the focus is forwards, not backwards. An​chises' use of the imperative (868) underlines his parental authority. Vocatives (pater, note and Superi) add power to the narrative; Superi (871) signals change in addressee (Apostrophe). This suggests that Anchises is so overcome by the cosmic importance of the Roman loss that he must turn to the gods in the midst of his conversation with Aeneas. The sifuissent (871) emphasizes the loss and impossibility of their hopes.
SUMMARY
This is a very moving passage—as we know it was when Virgil himself read it at Augustus' request. The salient features are solemnity and contrast, the dramatic, intimate dialogue between father and son, and the tragic sense of loss. The conversational format carries the narrative along quickly: questions, exclamations, weeping, commands, predictions of the future, calling on the gods, philosophizing. The pace slows sadly as Anchises relates Marcellus' tragic fate.
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