CLOSE READ with ELLs
INSTRUCTIONAL SEQUENCE

	Team Members:

	BACKGROUND INFORMATION ON TEXT

	Title of Text: 
	Genre: 

	Author: 


	Publication Year: 

	Where did you get the text? 



	When would you recommend this sequence be implemented during the school year?   Why?



	ANALYSIS OF TEXT COMPLEXITY

	Quantitative
	Lexile Level:


	Readability Level  (e.g. basal grade level or guided reading level):



	Qualitative
	Challenging Tier 2 Vocabulary


	Challenging Tier 3 Vocabulary



	
	Language Demands


	Content Demands (Informational Text)/

Knowledge Demands (Literary Texts)



	
	Levels of Purpose/Meaning


	Text Structure

 

	Reader and Task
	This section is dependent on reader variables (motivation, knowledge, and experience) and task variables (purpose and the complexity generated by the task assigned and questions posed).  Think about how this applies to your students as you discuss this part of text complexity with your team.  Do not complete.



	STANDARDS FOCUS: (Gr. 10 / 11)

	English/Language Arts Standards (R,W,L/S, Language)

	Skills: students will be able to…


	Content Area Disciplinary Standards (if applicable)

	

	PERFORMANCE TASK(S)
Authentic, meaningful task that requires the students to synthesize knowledge and skills learned and apply them to construct a response, create a product and/or performance to demonstrate understanding of the text (text-based evidence).  Use the CCSS and your selected text as a guide when creating the performance task.  Appendix B (http://www.corestandards.org/assets/Appendix_B.pdf) of the CCSS provides examples of performance tasks at the K-1 level on pages 14-36.

	

	Standard #
	Experimenting (1)

EXAMPLE


	Emerging (2)

EXAMPLE
	Developing (3)

EXAMPLE
	Proficient (4)

     EXAMPLE


	IDENTIFIED TECHNOLOGY & SUPPLEMENTAL MATERIALS 

	

	CLOSE READ INSTRUCTIONAL SEQUENCE

	How will the teacher scaffold learning for students of different levels of language proficiency and background knowledge while encouraging productive struggle?
A1
 . . .  A2 . . . 
B1 . . . 
B2 . . . C1

ESOL Instructional Strategies

http://www.broward.k12.fl.us/esol/Eng/ESOL/Handbook.htm#Appendices   (Appendix L)



	Before Reading
	

	Phase I

What does the text say?
	Learning Goal
	

	
	Reading Focus /Instructional Sequence/Text Dependent

Questions
	

	Phase II

What does the text do?
	Learning Goal
	

	
	Chunk of Text (page #’s)
	

	
	Reading Focus/ Instructional Sequence/ Text Dependent Questions
	

	Phase III

What does the text mean?
	Learning Goal
	

	
	Chunk of Text (page #’s)
	

	
	Reading Focus/ Instructional Sequence/ Text Dependent Questions
	


Resources:

Rubrics: http://rubistar.4teachers.org/index.php?screen=NewRubric
Common Core:

http://www.achievethecore.org/steal-these-tools
http://www.floridastandards.org/Standards/Common_Core_Standards.aspx
http://www.mhecommoncoretoolboxfl.com/
http://www.resa.net/curriculum/curriculum/english/commoncore2011/
http://engageny.org/
Text Complexity: http://www.renlearn.com/textcomplexity/usingatos.aspx 

Tier I, Tier II & Tier III Vocabulary

http://www.weac.org/news_and_publications/education_news/2004-2005/read_tier.aspx
Tier 1 words are basic words that commonly appear in spoken language. Because they are heard frequently, in numerous contexts, and in concert with a great deal of nonverbal communication, tier 1 words rarely require explicit instruction in school.

Tier 2 words represent the more sophisticated vocabulary of written texts. Mature language users use such words with regularity, but students encounter them less frequently as listeners. As a result, these words are unknown to many of our learners. Because of their lack of redundancy in oral language, tier 2 words present challenges to students who primarily meet them in print. 

Tier 3 words appear in only isolated situations. These words tend to be limited to use in specific domains. Medical terms, legal terms, biology terms, and mathematics terms are all examples of tier 3 words. Tier 3 words are central to building knowledge and conceptual understanding within the various academic domains and should be integral to instruction of content. Yet these words surface relatively rarely in general vocabulary usage. 

