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Teacher Directions:  

Students will read a stimulus about a single topic. A stimulus consists of several texts written on a single 

topic. The stimulus may include informational or literary fiction or nonfiction texts and can cover a wide 

array of topics. After reading the stimulus, the students will respond to a writing prompt in which they 

will provide information on a topic, develop a narrative, or take a stance to support an opinion or 

argument. Students will be required to synthesize information from the text sets and must cite specific 

evidence from the texts to support their ideas. Students’ informative/explanatory responses should 

demonstrate a developed and supported controlling idea. Students’ opinion/argumentative responses 

should support an opinion/argument using ideas presented in the stimulus. Students will have 90 minutes 

to read the passages, and plan, write, revise and edit their essay. Students should read the prompt first. 

They should be encouraged to highlight, underline, and take notes to support the planning process.  

 

Scoring: 

 The attached text-based rubric should be used to score student responses. While the total possible points 

on the rubric is ten, it is recommended that three individual scores be given—one score for each of the 

three domains on the rubric.  This will allow the teacher to determine specific areas of need within 

individual student responses, thus allowing for differentiation in the writing instruction that follows these 

formative writing tasks.  The three domains are:  Purpose, Focus, Organization (PFO), Evidence and 

Elaboration (EE), and Conventions of Standard English (CSE).  Teachers should score holistically within 

each domain—PFO (4-points), EE (4-points), and CSE (2-points).   

Each level of scoring within a domain is based on the overarching statement for the score found in the 

rubric.  For example, on the grades 6-11 rubric for argumentation, the overarching statement for a score of 

4 in the Purpose, Focus, Organization domain is, “The response is fully sustained and consistently 

focused within the purpose, audience, and task; and it has a clear and effective organizational structure 

creating coherence and completeness.”  The bulleted points that follow the statement must be considered 

as factors in the scoring, but should not be utilized as a checklist. Most, but not all, of the bulleted points 

will be evident in the student writing for a score at a specific level. 

Teachers should keep in mind that a score of 3 on the rubric for a domain signals student proficiency in 

the addressed writing standard with a score of 4 representing mastery.  In the CSE domain, a score of two 

represents student proficiency in the standard. 

 



Eleventh Grade:  Argumentative Prompt #1 

 

Write an argumentative essay explaining why you agree or disagree with the idea that there 

should be limits on the time teens spend online.  Support your claim with details from the texts 

you have read. 

 

Manage your time carefully so that you can: 

 Read the passages 

 Plan your essay 

 Write your essay 

 Revise and edit your essay 

Be sure to: 

 Include a claim 

 Address counterclaims 

 Use evidence from multiple sources 

 Avoid overly relying on one source 

Your written response should be in the form of a multi-paragraph essay.  Remember to spend 

time reading, planning, writing, revising, and editing. 



As y o u r eAd  Analyze the data 
presented in the articles. Look 
for evidence that supports your 
position on placing limits on the 
time teenagers spend online.
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Most stories about adolescents and the internet underscore the 
very real dangers of cyberbullies, sexual predators, and on-line scams 
that imperil unsuspecting, vulnerable teens. Another risk? The teens 
themselves. Many spend hours on-line, e-mailing, instant messaging, 
downloading music, and updating Facebook pages, with some visiting 
game sites, and shopping, on-line. All of this access can be dangerous; 
those who abuse the internet can become trapped in a cyber riptide of 
sorts, pulled in further and further as their time on-line increases, their 
school performance declines, and their family and peer relationships 
begin to suffer.

Who is at risk? Experts agree teens who struggle with internet 
overuse do not fit a single profile. Heavy users can be socially linked-
in, popular adolescents who make good grades. They might spend 
hours chatting on-line with friends, posting photos and updates on 
social media sites. On the other end of the continuum are the isolated, 
socially anxious teens. They might be teased, bullied, and avoid school 
altogether. Desperate to meet people and connect, they might surf the 
web and visit chat rooms and game sites to the exclusion of all else.

How to determine if your teen has a problem? Take a long hard 
look at all of his behaviors and hobbies. While all may seem well, 
overuse of the internet might be hidden behind deeper problems such as 
depression, anxiety, substance use or eating disorders, and learning or 
conduct problems. Experts agree that internet overuse does not occur 
in a vacuum. Often the problem becomes first apparent in the school 
setting. “Parents might first notice slippage in school performance. 
They eventually throw up their hands when any attempt to regulate 

Part 1: Read Sources
Source 1: Magazine Article

Teens and the Internet: How Much Is Too Much?
by Stephanie Newman, Ph.D.
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computer use or limit access quickly devolves into defiance and angry 
outbursts,” says Dr. Eric Teitel, a child and adolescent psychiatrist in 
Manhattan, and a faculty member of the NYU School of Medicine.

Teens might be on-line because they are already depressed, anxious, 
and lonely. Or they might become so, if forced to give up their habit. 
Signs and symptoms of withdrawal anxiety in a child include: difficulty 
concentrating, pacing, irritable and stressed mood, and fidgeting.

“You might wonder whether your teen has a problem if he cannot 
pull himself away from the internet and transition to another activity,” 
notes Dr. Alicia Rieger, a Westchester pediatrician. 

Other signs your child could have a problem with internet overuse? 
In addition to a decline in school performance and grades, signs might 
include repeated surfing or e-mailing during class time, difficulty 
concentrating and falling asleep in class, hours of night-time use, 
frequent complaints of being tired, school lateness or absenteeism, and 
withdrawal from all activities such as sports practices, friends, social 
engagements and music lessons. Racking up bills for such things as on- 
line gambling or shopping is also a sign your child is spending too much 
time on-line.

Experts agree, if you suspect your teen is up half the night 
chatting on-line, something else might be going on. “Teens who spend 
significant amounts of time on line can suffer from depression, anxiety, 
feelings of loneliness, and social isolation, and can fall victim to dangers 
such as sexual predators,” says Dr. Rieger. And cyber bullying. And we 
know how some of those cases have played out. So, find out more. Was 
your daughter cut from the team? Did your son suffer a recent break-up? 
Don’t let a difficult situation fall through the cracks.

While it may sound obvious, limiting computer time and access is 
key. If a teenager has a computer in her room or a laptop at her disposal, 
what she does once her parents are asleep can spell trouble. It’s common 
sense: when you go to sleep at 10:30 in the evening, you have no idea 
what your teen is doing—on-line or otherwise—between the hours 
of 11 p.m. and 2 a.m. If this is when overuse is occurring, and if it is 
interfering with school or socializing, time to remove the desktop or 
lock up the laptop.
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As Yo u R eAd  Note all the 
benefits that “playing” online 
can have for teens. Do any 
other  benefits come to mind? 
Is your opinion altered by this 
information?
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It is normal for parents to worry that their kids are spending too much 

time online. Certainly, it’s important that they are still maintaining 

in-person friendships, meeting commitments, getting exercise and 

exploring the physical world. On the other hand, online time isn’t 

necessarily frivolous or wasteful. Here are 10 things your teens can 

learn from their time online, and some ways you can help them make 

connections to important life skills.

1.  Typing Skills

Believe it or not, all of that multitasking online can actually help teens 

learn to type quickly. It’s amazing what you learn when you’re trying 

to keep up with all of your friends online.

2.  Communication

Although teens are known for using “chatspeak” in their online 

communication, the foundation for communicating with others has 

little to do with the actual language used. Chatting online with others 

helps young people build social skills.

3.  Tolerance

You can’t spend time without bumping into people who differ from 

you due to the color of their skin, disabilities, accent or other physical 

attributes. As teens meet new friends on gaming websites, social 

networking sites and chat groups, they will learn to deal with and 

(hopefully) respect differences. They also learn how to cope with 

people who have different points of view.

4.  Basic Computer Skills

Viruses, limited computer space and browser crashes are all realities 

of time spent online. Learning to prevent and/or cope with these 

issues is fundamental in becoming a savvy computer user. Most of us 
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Source 2: Online Article

great things 
Teens Learn While “Playing” Online
From Christy Matte, former About.com Guide
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learn the hard way to back up data, avoid clicking on mysterious links 

and save often. As kids explore on the computer, they are picking up 

valuable information about best practices. This information will go 

with them as they head off for college or the workforce.

5.  Self Awareness and Expression

Teens are known for exploring their identities. Decorating MySpace 

pages, joining affinity groups on Facebook, creating personalized 

avatars and designing virtual rooms give teens a chance to exert 

control over their environment and express their personalities.

6.  Global World View

The growth of the Internet has had the profound impact of making 

the world seem like a smaller place. In just seconds you can visit a 

country half way around the world, view a webcam of their wildlife, 

learn about their language and geography and chat with their 

citizens.

7.  Research Skills

You can find just about anything online if you know where to look. 

Teens who are motivated to learn new things will be forced to learn 

better research skills that will stay with them for the rest of their lives.

8.  Entrepreneurship

Creating an online business can be simple and inexpensive to do. 

Many teens have launched their own business ventures online in their 

spare time.

9.  Time Management

Most teens have limited time to spend online. Whether it’s one hour 

or five, they need to learn to prioritize their online activities. If they 

spend their time chatting, they may run out of time to play a game or 

finish up their research for a homework assignment.

10.  Teaching/Mentorship Experience

One phenomenon of online communities is that there is almost 

always someone willing to lend a hand or answer a question. Those 

who are in the know are usually happy to share their knowledge with 

others. This is can be empowering for teens who have expertise in a 

specific area, as they are often treated like the least knowledgeable 

parties at home, in school and at work.
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Grades 6–11 
Argumentation Text-based Writing Rubric  

(Score points within each domain include most of the characteristics below.) 

Score Purpose, Focus, and Organization 
(4-point Rubric) 

Evidence and Elaboration 
(4-point Rubric) 

Conventions of Standard English 
(2-point Rubric begins at score 

point 2) 
4 The response is fully sustained and consistently focused within the 

purpose, audience, and task; and it has a clear and effective 
organizational structure creating coherence and completeness. The 
response includes most of the following: 

 Clearly stated and strongly maintained claim with little or no 
loosely related material 

 Clearly addressed alternate or opposing claims*  

 Skillful use of a variety of transitional strategies to clarify the 
relationships between and among ideas 

 Logical progression of ideas from beginning to end with a 
satisfying introduction and conclusion 

 Established and maintained appropriate style and objective 
tone 

The response provides thorough, convincing, and 
credible support/evidence for the writer’s claim that 
includes the effective use of sources, facts, and details. 
The response includes most of the following: 

 Smoothly integrated, thorough, and relevant 
evidence, including precise references to sources  

 Effective use of a variety of elaborative 
techniques to support the claim, demonstrating 
an understanding of the topic and text 

 Clear and effective expression of ideas, using 
precise language 

 Academic and domain-specific vocabulary clearly 
appropriate for the audience and purpose 

 Various sentence structures creating language 
facility 

 

3 The response is adequately sustained and generally focused within 
the purpose, audience, and task; and it has evident organizational 
structure with a sense of completeness. The response includes most 
of the following:   

 Clear and maintained claim, though some loosely related 
material may be present 

 Alternate or opposing claims included but may not be 
completely addressed*  

 Adequate use of transitional strategies with some variety to 
clarify the relationships between and among ideas 

 Adequate progression of ideas from beginning to end with a 
sufficient introduction and conclusion 

 Appropriate style and objective tone established 

The response provides adequate support/evidence for 
the writer’s claim that includes the use of sources, 
facts, and details. The response includes most of the 
following: 

 Generally integrated and relevant evidence from 
sources, though references may be general or 
imprecise 

 Adequate use of some elaborative techniques 

 Adequate expression of ideas, employing a mix of 
precise and general language 

 Domain-specific vocabulary generally appropriate 
for the audience and purpose 

 Some variation in sentence structure  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Continued on the following page 
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Score Purpose, Focus, and Organization 
(4-point Rubric) 

Evidence and Elaboration 
(4-point Rubric) 

Conventions of Standard English 
(2-point Rubric) 

 
2 
 

The response is somewhat sustained within the purpose, audience, 
and task but may include loosely related or extraneous material; 
and it may have an inconsistent organizational structure. The 
response may include the following: 

 Focused on a claim but insufficiently sustained or unclear 

 May not sufficiently address alternate or opposing claims* 

 Inconsistent use of transitional strategies with little variety 

 Uneven progression of ideas from beginning to end with an 
inadequate introduction or conclusion 

 

The response provides uneven, cursory 
support/evidence for the writer’s claim that includes 
partial use of sources, facts, and details. The response 
may include the following: 

 Weakly integrated evidence from sources and 
erratic or irrelevant references 

 Repetitive or ineffective use of elaborative 
techniques 

 Imprecise or simplistic expression of ideas 

 Some use of inappropriate domain-specific 
vocabulary  

 Most sentences limited to simple constructions 

The response demonstrates an 
adequate command of basic 
conventions. The response may include 
the following:  

 Some minor errors in usage but no 
patterns of errors  

 Adequate use of punctuation, 
capitalization, sentence formation, 
and spelling 

 

1 The response is related to the topic but may demonstrate little or 
no awareness of the purpose, audience, and task; and it may have 
little or no discernible organizational structure. The response may 
include the following: 

 Absent, confusing, or ambiguous claim  

 Missing alternate or opposing claims*  

 Few or no transitional strategies  

 Frequent extraneous ideas impeding understanding 

 Too brief to demonstrate knowledge of focus or organization 
 

The response provides minimal support/evidence for 
the writer’s claim, including little if any use of sources, 
facts, and details. The response may include the 
following: 

 Minimal, absent, erroneous, or irrelevant 
evidence from the source material 

 Expression of ideas that is vague, unclear, or 
confusing 

 Limited and often inappropriate language or 
domain-specific vocabulary  

 Sentences limited to simple constructions 

The response demonstrates a partial 
command of basic conventions. The 
response may include the following: 

 Various errors in usage  

 Inconsistent use of correct 
punctuation, capitalization, 
sentence formation, and spelling  
 

0   The response demonstrates a lack of 
command of conventions, with 
frequent and severe errors often 
obscuring meaning. 
 

*Not applicable at grade 6 

 




