
How to answer the Think About the Selections 
 
The Think About the Selection questions at the end of each story in our reading anthology are used to 
determine the student’s understanding of the story and appreciation of the various elements of critical 
reading. 
 
Each answer should be in a complete sentence and convey a complete well thought out response,  
while adequately answering the question that is asked.  Those questions that may ask two or three 
questions, answers should address each question asked.  For those questions that ask students to  
provide examples (plural), students should provide more than one example from the story.  
 
Students answers should be thorough and well thought out.  The following examples are provided to 
answer, what is an acceptable answer?  Please review the following questions, answers, and notes.  
Please note that the answers, while brief, answer the question posed.  The following answers are 
acceptable academic responses that demonstrate an understanding of the story, as well as the 
comprehension skills required of fifth grade students according to California State Standards. 
 
1.0 Written and Oral English Language Conventions  
 Students write and speak with a command of standard English conventions appropriate to this grade  
 Level. 
  
Sentence Structure  
1.1 Identify and correctly use prepositional phrases, appositives, and independent and dependent clauses; use  
 transitions and conjunctions to connect ideas.  
 
Grammar  
1.2 Identify and correctly use verbs that are often misused (e.g., lie/lay, sit/set, rise/raise), modifiers, and pronouns.  
 
Punctuation  
1.3 Use a colon to separate hours and minutes and to introduce a list; use quotation marks around the exact words of  
 a speaker and titles of poems, songs, short stories, and so forth.  
 
Capitalization  
1.4  Use correct capita l ization.  
 
Spelling  
1.5  Spell roots, suffixes, prefixes, contractions, and syllable constructions correctly.  
 
 
2.0 Reading Comprehension (Focus on Informational Materials)  
 Students read and understand grade-level-appropriate materia l. They describe and connect the essentia l ideas, 
 arguments, and perspectives of the text by using their knowledge of text structure, organization, and purpose.  
 
Structural Features of Informational Materials  
 
2.1  Understand how text features (e.g., format, graphics, sequence, diagrams, il lustrations, charts, maps) make  
 information accessible and usable.  
 
2.2 Analyze text that is organized in sequentia l or chronological order. 
 
Comprehension and Analysis of Grade-Level-Appropriate Text  
2.3 Discern main ideas and concepts presented in texts, identifying and assessing evidence that supports those ideas.  
 
2.4 Draw inferences, conclusions, or generalizations about text and support them with textual evidence and prior 

knowledge.  
 
Expository Critique  
2.5  Distinguish facts, supported inferences, and opinions in text.  
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1. How does the author create suspense before the earthquake hits?  Find examples from the story. 
 

This question requires the student to draw conclusions i.e., for the student to understand the subtle  
elements that make the story interesting.  Notice that the statement calls for “examples (plural) from  
the story,”  therefore, the answer will require more than one example. 
 

 Example of an acceptable answer 
The author creates suspense before the earthquake when Moose seems to sense something long before 
Jonathan and Abby do.  On page 30 Moose cocks his head, paces, and sniffs.  On page 32 he uses his  
warning bark. 

 
2. Summarize what Jonathan does to protect himself and Abby from the earthquake. 

 
This prompt requests students summarize text that shows “what” the main character did to protect  
himself and his sister.  

  
 Example of an acceptable answer 

Jonathan protects himself and Abby by placing his hands over his head and telling Abby to do the same.  
Jonathan eventually found shelter in the space beneath a fallen tree for Abby and himself. 

 
3. Sometimes the author interrupts the action with events that happened earlier.  Do you think this adds to  

the story?  Why or why not? 
 

This question requires the student to make a judgement as to their opinion on a particular element  
of the story.  In this case, the question requests the student’s opinion as to the author’s providing 
background information on Jonathan’s knowledge of earthquakes.  The, “Why or why not?”,  
requests the student explain their answer. 
 
Example of an acceptable answer 
Throughout the story, the author stops the action to introduce earlier events from Jonathan’s life.  This 
technique keeps the story interesting, while providing valuable information of Jonathan’s past;  
therefore personalizing the character and making the story interesting. 

 
4. What did you learn about the fault that runs through the island? 

 
This question requires note the details of the story.  In particular, the information concerning the  
San Andreas Fault that is on found on page 35.  

 
 Example of an acceptable answer 
 The fault that runs through Magpie Island is the San Andreas Fault.  The San Andreas Fault runs north  

and south for hundreds of miles along the California coastline, so the area is likely to be affected by 
earthquakes. 

 
5. How would you describe Jonathan’s relationship with this sister?  Give examples from the selection  

that show how they feel about each other. 
 
 This question expects the student to make generalizations based upon the student’s appreciation of  

the subtle details of the story. 
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Example of an acceptable answer 
Jonathan is a caring, considerate, and protective brother of Abby.  As Jonathan and Abby walk back  
to the campgrounds, Jonathan follows her so that she doesn’t fall behind.  During the earthquake, he  
assists her to safety during the earthquake and tells her to cover her head.  Abby relies on her older  
brother for help and comfort. 

 
6. Jonathan thinks about how time goes fast when he’s excited or interested, and slowly when he’s not.   

Give examples of that from your own life. 
 

This question requests the student make generalizations from their life to the story.  This is  
typically referred to as a text-to-self connection.  Again, the statement requests the student give  
examples from their life; therefore, the student should provide an example of time going slowly  
and quickly from their own personal experience. 
 
Example of an acceptable answer 
In the story Earthquake Terror, Jonathan thinks about how time goes fast when he’s excited and slowly  
when he’s not.  I can relate to Jonathan because in the summer it seems that time just flies by, yet when  
we’re back in school time just seems to crawl. 

 
7. Connecting/Comparing  Do you think Earthquake Terror is a good way to begin a theme called  

Nature’s Fury?  Why or why not? 
 
 This question expects the student to make a judgement based upon their understanding the elements  

of the story.  Furthermore, the last question requires the student explain their reason for their answer. 
 
Example of an acceptable answer 
Earthquake Terror is a good introduction to Nature’s Fury, because an earthquake is a violent,  
uncontrollable natural occurrence. 


