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Chapter 3

Researching Classroom Discourse

Discourse Analysis

Defining Discourse Analysis

Discourse analysis has been variously defined but wypically attention is
given to the discourse context of interactions. McoCarthy (1991}, for exam-
ple. maintains that “discourse analysis is concerned with the smudy of the re-
lationship between language and the contexts in which it is used” (p. 5).
Celce-Murcia and Olshrain {2000) define it as “the study of language in use
that extends bevond sentence boundaries™ (p- 4).

Discourse analysis developed in the 1960s and 1970s from work in various
fields and tended to include two parallel intereses: “rext linguistics, which fo-
cused on written texts from a variety of fields and genres, and discourse anal-
ysis, which entailed a more cognitive and social perspective on language use
and communication exchanges and which included spoken as well as written
discourse” (Celce-Murcia & Olshtain, 2000, p. 4). For our purposes, we will
focus on the latter area with an emphasis on spoken discourse.

Conversation Analysis. As Lazaraton (2002) points out, the majority of
L2 discourse analysis studies typically employ one of mwo qualitative re-
search methodologies: conversation analysis (CA) or ethnography of communi-
cation. Conversation analvsis involves an examination of namrally occurring
talk in order to determine what is being accomplished for the speakers in-
volved. For those doing CA and “urving 1o understand a bit of walk, the key
question about any of its aspects is—ahy tha! nows . .. What 1s geuing done
by virtue of that bit of conduct, done that way, in just that place?” (Scheg-
loff, Koshik, Jacoby, & Olsher, 2002, p. 5).

CA does not deal exclusively with conversations in the sense of interac-
tions for sociability. Rather it can deal with a variety of interactions such as
medical consultations or classroom interaction. Take, for example, the fol-
lowing medical interaction.

Pt: This- chemotherapy (0.2) it won’t have any lasting effects on havin’
kids will 1e?
(2.2)

Pe: It will?

Dr: I'm afraid so.

(Source: Have, 1999, p. 4)
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The goal of the conversation analyst is 1o investigate what is being accom-
plished for the speakers of this interaction. Have (1999} analyzes the inter-
action as follows:

The p.u.l.i:'m. proposes an optimistic assessment as o the effect of her forth-
coming chemotherapy, after which the physician s silent, leading o a re-
markably long, 2 3second pause. In so doing, he can be seen as demonstrat-
ing that he 15 not able to endorse this positive assessment. Thereuwpon, the
patent ‘reverses” her statement in a queshioning manner, "It will?’, which the
doctor then does confirm wath: “I'm afruad so’. {(p. 5)

In terms of methodology, conversation analysis generally adhere 1o the
following principles (Lararawon, 2002, pp. 57-38):

l. using authentic, recorded data which are carefully transcribed;

2. using "unmotivated looking” rather than prestated research gques-
tions;

3. employing the "turn” as the unit of analysis;

4. analyzing single cases, deviant cases, and collecions thereof;

b, disregarding ethnographic and demographic pariculars of the con-
ext and pardcipanis;
6. eschewing the coding and quanufication of data.

Letus examine how these principles would be applied w an analysis of the
interaction previously lised. First, the imeraction is authentic, recorded
data. Although the pauses are included, a fully rranscribed imeraction would
include additonal features of speech producdon. Second, the analysis in-
vobves "unmotvated looking.” In other words, the researcher is not examin-
ing the discourse 10 answer a predetermined research question. Finally, the
conversation analyst is nor concerned with the social context of the interac-
tion and, unlike iIneraction analysis, does not code and quantify the daca.

Ethmography of Communication. The second major qualitative approach
1o discourse analysis is termed the athnography of communicalion, which, as
with all ethnographic research, recognizes the influence of culmre and so-
cial realities in seeking vo find holisic explanations for meaning and behav-
ior. For Lazaraton (2002) the most salient difference between conversation
analysis and the ethnography of communication is that the later considers
transcribed interactional data as "just one (and not necessarily the most im-
portant) source of informaton that should be considered in documenting
culmral practices™ {p. 40}. In other words, the ethnographer of communi-
cation is concerned with the social context of the interaction and with
achieving an emic and holistic perspective of the inweraction. In an atempt
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v achieve a holisuc explanation of a classroom exchange, ethnographers
of communication might use imerviews, classroom observations, field
nows, and other data in their study. In general mose of the guali@ative dis-
course analysis studies of interest o L2 researchers and practitoners ad-
here 1o the principles of the ethnography of communicaton. This is be-
cause, as Schegloff, Roshik, Jacoby, and Olsher (2002} point ourt, "most CA
research, including some research on @lk in educational insdnmions, is not
built 1o answer theoretically motvated research questions of the type that
applied linguists often ask™ (p. 14). In our discussion of discourse analysis
we provide examples of ethnographies of communication.

Duing Discourse Analysis

Transcriptions. For both conversatdon analysis and the ethnography of
communication, namral ineraction needs w be recorded and transcribed.
Whereas it may seem that transcribing is a very simple process of writing
down what is said, Have (1999) argues that a rranscripuon is best seen as a
“transiation, made for various practical purposes, of the acoually produced
sfeech into a version of the standardized fanguage of that pardcular commu-
nity, with some selecuve indication of the acmal speech producdon™ (p.
76}, Because spoken language conveys a good deal of meaning through in-
ronation, pauses, overlaps, and so on, which cannot be fully caprured in the
written word, trranscrps cannot be mken as equal w the recordings of spo-
ken language. For this reason, Have (1999} contends that transcripes
showld noc be considered as the data of discourse analyvsis; rather the re-
cording itself s what the researcher must consider. What the researcher
does in the process of ranscribing the recording is vo present a selecive
porion of the recording.

In an atempt w caprure some of the feamres of spoken ineracuon,
transcriptionists rely on coding systems thar symbolize several feamres of

spoken interaction. The following are some commaonly used ranscription
symbols (adapued from Atkinson & Heritage, 1984, Have, 10939):

Sequencing
[ A left bracket indicates the beginning of an overlap in speech.
] A rght bracket indicates the end of an overlap in speech.

= An equal sign at the end of one line and an equal sign at the begin-
ning of another indicates that there is no gap berween the lines. This
is called Iadching.

Timed Mrierials

(.} A period in parentheses indicates a micropause, that is, a pause of
less than .2 second.
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(0] Mumbers in parentheses indicate the longrh of @ paase by wenthe
of a second.

Cfenraptfemriadiva L._l,l" .?pﬂ'r.ﬁ- Franfiec i

Word Underlining indicates some form of stress from pitch or loud-
MaEss.
A colon indicates a lengthened sound or syllable. More colons
indicate a more prolonged sound.

- A dash indicares a cuwdf, usually a gloual swop.
A period indicawes falling inwonation.
A comma indicates continuing innation.

r A question mark indicates a rising inwonation.
.hhh This symbol indicates inhalabon.

hhh This svmbol indicates exhalation.

Trrnscriber's Dol apnd Commenis

{1} Empry parentheses indicaves the ranscriber’s inability o hear
what was said.
({1  Double parentheses indicates the ranscriber’s description of

dewils of the scenc.

Amalyzing Transcripts.  Once recordings are anscribed, the researcher
begins the task of analyring the data by searching for pawerns and explain-
ing the logic of the interaction. In order 1o accomplish this, the researcher
stans with a process of "unmotivated looking.”™ which entails nodcing what
may at first seem unremarkable feamres of the inveraction. The idea is o
approach the data with an open mind and nouwith any preconceived ideas
ol wlnan dhie dava mesan. S 'j”H. witly an el mmnind, Hawve | 1995 BLEMAE LS
that researchers undenake the following sieps.

+ First, a sequence of the imeraction needs 1o be selecied for analysis as
was done with the previously menuoned medical consulation.

= Ient e pesear clien peeeds oo cliapaceeice dhe ac oo o e seguesie
on a mrn-by-iurn basis by considering what the particpants are doing

in each wrn. In order w accomplish this wask, the researcher considers
"how the dming and aking of marns provide for cermin understand-

ings of the actions and maners being @alked abow”™ (Have, 1999, p.
106} .
= Finally, the researcher considers how the manner in which the actions

were accomplished reflects cenain idendues, roles, and relationships
for the paricipanis.
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The advantage of using discourse analysis o investigate classroom inter-
action is that it allows researchers w gain insight into what is being accom-
plished in a particular classroom interacuon that takes place in a specific so-
cial context. As Kumaravadivelu (199 nowes, by emphasizing the social
context of language use, classroom discourse analysis can "look ar the class-
room event as a secial event and the classroom as a minisociery with its own
rules and regulations, routines and rituals. Their focus is the experience of
teachers and leamers within this minisociety™ (p. 458).

Disconrse Analysis Research

One example of a classroom discourse analvsis soudy in an EFL seuing is
Hancock (1997). In this study, Hancock investigated how learners in a pri-
vate language school in Madrid performed owo role plays: one set in a res-
taurant in which one learmer was a waiter and the other a cusiomer and an-
other in a guesthouse in which one learner was the landlady and the other
the guesc

Hancock found that in the role plays students shifted bewween a fiferal
Jrame in which they were behaving as themselves and a nenfitera! frame in
which they were role plaving. The language used in the literal frame was off-
recond berween the learners themselves and was often in Spanish. The lan-
guage in the nonliteral frame, on the other hand, was on-record w be
heard by a potendal andience and was wpically in English, the wmrget lan-
guage. The off-record exchanges rypically dealt with guestions abour the
task itself or the language. The following exchange illustrates how in an off-
recond or literal frame, Spanish was used o clarify the wask {off-record s in
brinled ) -

[ do you like 1o have a shower?
MM vyves please . . .

eso lo prepuntara yo [I was going to ask that]
> RO

MM es pora i [it's for me]

can I have a shower (p. 225

= B

L

|

The second example illustrates how Spanish was occasionally used in the
off-recond frame w ask how something is said in English {(off-record is in
brinll ) .

1 Ev gue digo [what shall I say]

Er fanyihing else?
5 Ew anvthing else? (p. Z22)
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Based on his analysis of the language used in these role plays, Hancock
argues that eachers should notassume that all use of the L1 is bad and dhat
use of the L2 is good. Rather sometimes the use of the modher wongue is a
natral by-produce of the Imeracaon. Funhermore, atempts w stop such
use of the L1 may be very difficule. The value of such smdies is thar, anlike
coding systems that record only whether or noc the L1 is used in the class-
room or not, classroom discourse analysis can demonsirate the purposes L1
serves for the pardcipans themselves. The study exemplifies how the mean-
ing of an inwraction is shaped by what precedes it and follows it and thar ev-
ery detail is purposeful and relevanc.

Asecond example of a discourse analysis study focused on L2 learning is
the investganon is Nakahama, Tyler, and van Lier {2001}). In this soedy the
researchers investigated how meaning is negodated berween native speak-
ers (MNas) and nonnative speakers {NNSs) in wooway informaton-gap tasks
as opposied 1o reladvely unsuoucmred conversations. The partdcipants for
the soedy were 5 Japanese females enrolled in an intermediate-level ESL
university class and 3 female graduare studemis in linguistics. Each NS and
NNS dyad inweracted in a spot-the-difference information gap activicy and a
relatively unsurucoured conversation in which they discussed their common
experiences at the universicy, their experiences living in the same city, and
their common interesis.

Fart of the daw analysis involved examining the discourse strategies used
in each wpe of actvity. For example, the researchers examined discourse
surategies such as silence, the use of okay, the use of of, and negotiadon cy-
cles. Previous research has shown that of is frequently used wo signal muneal
understanding. In this stdy, the researchers found thar in conversational
activities, af was quite frequently used for this purpose (112 dmes by NSs
and 38 dmes by NNSs). The [ollowing excerpt from the conversational data
illustraves how af can be used w indicate undersianding.

In a prior conversaton, Mika {a NN5} mistakenly thought Donna (a NS)
had asked her how long she would stay in the United Scaves =0 she answered
“for a year.” whereas in realicy Donna had asked her how long she had been
inn the Uniwed Swaws. However, later in the conversation, Mika's answer did
not make sense to Donna so she asked for clarification. In this excenpt
Donna uses o 10 show her understanding thar Mika has not been in the
LUmnited States for a year but only recenily armived.

60 Donna: Bur you were here last spring for the um..

61 Mika: Man.

62 Donma:  You were already here

63 Mika: I came here umm this umm this um January 2

64" Donna: COh just January Oh so vou haven™t been here for one year
you've been yvou're going o
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65 Mika: From
66 Donna: say for a vear
67 Mika: A va (p. 397)

Such data analysis, as opposed w purely quandative analysis, allows re-
searchers v examine how partdcular feamures are used in a specilic context
and thus w reach conclusions about language use. The analysis is based on
the assumpuion that “there is no a prion justification for believing that any
demil of conversation, however minuie, is disorderly, accidenmal or irrele-
vant” (Markee, 2000, p. 40). In this case, the particle of was a key mecha-
nism for showing Donna™s understanding of the sitnation.

Critical INscourse Analysis

One criticism of discourse analysis is thar while it does examine the
sociolinguistic and socioculiural aspect of language use, it devoles no anen-
ton w the sociopolitical dimension of language use. Kumaravadivelu
{1990, for one, argues that classroom discourse analysis 1s limited because
it neglecis 1o examine how the larger social and political framework influ-
ences what is said in the classroom. In order vo overcome this shormooming
he advocares a crdcal approach o classroom discourse analvsis. He main-
tains thar critical classroom discourse analysis (CCIA) is based on varous
premises and principles including the premise thar social, political, and his-
vorical conditions influence the interaciion betvween reachers and learners
and that the L2 classroom “is not a secladed, self~con@mined minisocieny; i is
rather a constituent of the larger society in which many forms of domina-
tion and inequality are produced and reproduced for the benefit of veswed
interests” (p. 47271,

One example of how cridcal discourse analysis can be applied o class-
room interaction is Chick 1996}, who examined the interacions of a na-
tive South African English-speaking (SAE) professor with his ethnically di-
verse studenis in a post-apartheid South Afnica. Based on his data, Chick
mainiains that in some instances Zulu siudenis, unlike some of the SAE siu-
dents, did not share the professor’s understanding of the purpose of van-
ous educatonal routines. For example, in South African universities, post-
examinaton interviews are common. Many SAE professors, as well as SAE
smdents, see the interviews as a chance for teachers and stodenis wo discuss
smudents” preparation and performance on a university examinadon. On
the other hand, some Zuln studenis see the inrerview as a dme o account
for their performance on the exam. Hence, the SAE professor and Zulu sou-
dents have cross purposes in the inerviews. Chick’s analysis of the dis-

course of the interviews illustraces how the SAE and Zulu studemis’ differenit
views of the purpose of the interview affected the interacion. The SAE siu-



108 CHATTER 5

dents tended w support the professor’s idea that the interview was one of
solidarity in which teacher and stdent were meeting o discuss their per-
formance on the examinadon. This perspective is evident in the following
exchange.

Smdent: Now | don’t think I did this essay um answered that question
cniirely in that frame of reference.

Professor:  Ya.

Smdent: I think that is what you're going to say.

Professor:  Well, well, I'm I"'m wanung 1o see.

Smdent: You're you're going o say [ didn”tactually um answer the es-
say in reladon ... (p. 341)

A Ffulu stpdent, on the other hand. who believed the interview as a place
v justify his performance, ook a role of deference and politeness as is evi-

dent in the following example in which the Zulu smudent uses the address
LETITL SET.

Professor:  You mean . .. you didn't have the reading. ...
[Or you didn't know what the reading was . ..
Smdent: [{staris lo speak) Yes sir

[ = overlapping speech (p. 340)

Chick comends thar by using this politeness, the student unknowingly
challenged the professor’s assumption that the meeting was one of equita-
ble relatdons and thus, he was probably more neganvely evaluated by the
professor. Chick goes on 1o argue that in post-apartheid South Africa such
interculmural miscommunicatons can have serious consgquendces in terms
of access o jobs, social welfare, and educadonal oppornunides, where suc-
cess often depends on sharing the communicative assumptions of power
holders. The value of critical discourse analysis research is that it explicitdy

acknowledges and analyzes the power relationships thar exist in a class-
CEMCIITL.

Exploring the Ideas, 3.3

Read one of the discourse analvsis spudies liswed here and then answer
the questions that follow. If you are familiar with another discourse anal-
veis spuddy, vou can analvee this ardcle insvead.
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Arficles:

L.'n.a'.a.r.].l.ul:-n, A {qu:l Incicdenial di:l:llu.].: o culiiral i:rmh‘l-udp;u int the nommmine-
English-speaking teacher’s classroom. TESOL Quarterly, 37120, 213246, (Ths
:.l.1.:|:|:|-' examines the cultural knrm‘lrdﬁr shanwn |:|'l.l (4 L] n-:hnrn.:l.l.il."E-En;q;li.:h-
speaking teschers in ther imtensive English classroom. )

Nakahama, Y., Tyler, A, & van Lier, L. (2001}, Negotaton of meaning in con-
versatickutl and information gap asctvities: A comparative discourse analyss.
TEROM. Eu:r_n'nﬁ.. A58, 477405, (Thas :.l.udj-'cml:r.u.:r_'l b mE.uni.nH' 1= e
tated 1n two different types of interactions between native English speakers
and nonnative Enp;ﬂ:.h :peu.k-:u o m]'.nl:i'n:-:l'g.' unstrectured comve rsation and
a bwo-way informaton gap actvaty.)

Ubichny, P. (1996]. Perdformed comersations i an ESL classroom. TESCH. (uar
terly, 3N4), T30-764. (This study employs discourse analysis to demonstrate
how classroom mieracton can combime the goals of negotabon of meaning
and explicit instructton on the formal features of linguage.)

Cruestions:

l. What theoretcal orientatdon informed the siudy?

2. Where was the smdy conducred?

3. Who were the partcipants of the smdy?

4. How were the dara collected?

H. How were the darta analveed:

6. Is there any additional information vou would like o have about the
methodology used in the sody?

7. Whart were the findings of the study? Do they seem justified in light of
the data that were presenced:

8. Whar were the pedagogical implications of the studies? Do they seem
warranted in view of the findings of the soudy?

Be prepared wo share your assessment of the article with vour classmates.

L] i L

WRITTEN DISCOURSE

Text Analysis of Stndent Texis

Defiming Text Analysis
The field of wxt analysis developed during the 1970s and 19305 from a

growing recogniton that the vadidonal analysis of wrinen texis from a
largely morphological and synuacic perspective did not do justce w the
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complexity of written wexis. Instead, as Grabe and Kaplan (1996 note, text
researchers began w recognize that a "text is a multudimensional construct;
that is, no unidimensional analysis of text can offer an adequate interpreca-
tion of the nature of text”™ (p. 39). The growing recognition of the complex
nature of effective writing resulied in the development of wext analysis,
which Connor (1994 defines in the following way.

Text analysis describes texis and evalumtes ther quality, both from the view-
poant of texts that learmers produce as well as the kind of texts they need
produce. Text analysis can help ESL researchers, teachers, and languasge
learners wentfy rules and panciples of written or spoken texts at a vanety of
levels: sentences, sentence relations, and complete texits. Thas research onen-
taton differs from iraditional inguistic anabysis in teo mapor wseyss (al Tt ex-

teneds analysis beyond the level of sentence grammar, and (b) it considers the
multdimensional, communicative constramis of the situaton. (p. 632)

Although those who support text analysis recognize the multidimensional

nature of exis, some ext analysis do isolate aspects of student vexis such as
verh choice and synractic stmucture in an effon o conurase the writing sivle

of proficient and non-proficient writers for the purpose of idendfang oypi-
cal features of effective exis.

Doing Syntactic Analysis of L2 Student Texts

Hyland {2002}, among others, has argued for the imporiance of under-
taking text analysis studies because such smudies “can help us o understand
both the feamres of effective writing and the influences that contribute o

it™ (p. 152). He lisis various researchable questions on stdent texis, three
of which are particularly relevant 1o our discussion:

= What feamures characterize the wexis of this specific group of learners:
= Do these features differ from those in texis produced by other writers?

= Can these differences be explained by reference 1o language profi-
cency or L1 conventions: {(p. 153)

Many studies that focus on the svniactic and lexical feamures of sindent texis
address the questons liswed above. Their purpose is to compare the linguis-
tic features of wexis written by L2 writers with those of L1 writers. The prob-
lem, of course, is o derermine which features 1o anabre.

One of the eardy means used w examine the synraceic feamres of 1.1 sou-
dent essays was what Hune (1965) ermed T-anils A T-unit is composed of a
main clause and all of the dependent modifving clauses. For example, the
sentence, “The smudent, who has @aken several writdng courses, sill has
problems with writing,” would be considered as one T-unic. On the other
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hand, the semence, “The smdent has mken several writing courses, bux he
still has problems with writing,” is composed of two T-units. Hunt proposed
that in dewrmining T-uniis the researcher should ignore the smudent’s
punciuation and inswead cut up the text inwe "the shonest segments which
it would be grammartically allowable o write with a capital leter at one end

and a period or a question mark at the other, leaving no fragment as resi-
due™ (p. 27). Several measures of synactic maturityy have been developed

using the T-unit including the {(a) number of words per T-unit; (b} the
number of T-units per semence; () the number of clauses per T-unit; and

(d) the number of words per clause. Employing these measures as a way of
assessing the synuactc mamrnoy of L1 writers, Huno (1965) showed that sou-

dents in grades 4, 8, and 12 showed an increase in their synactic develop-
ment as expressed in T-units.
When T-unit analysis was applied o L2 student essavs, some researchers

argued that T-units were not suitable for use with low proficiency siudens.
Homburg (1984}, for one, argued that with low proficiency stiedenis i is

necessary 1o recognize sindents’ puncisanon in segmenting the ext. Thus,
he defined a sentence “as a siring of words with a capital lemer at the begin-

ning of the first word and a period or another werminal puncroation mark
after the last word™ (pp. 91-092Z). T-unit analysis of L2 essayvs also began 1o in-

clude the concept of error free T-uniws, which seemed w discriminate more
accurately among various levels of smuactic mamriwy, namely, grammarical

accuracy and complexity.

Symtactic Text Analysis Research

Ishikawa (1995] is one study thar employs error-free T-unit analkysis with
low proficiency EFL studenis. The subjects were two classes of freshmen ax a
Japanese women's college. Students in both classes were given a homework
task based on picture stories. For the first task, stmudents were given a series
of questions to elicit the story, resulting in a guided wrinng ask. In the sec-
ond @sk, the sindents wrote out the full story based on the piciures alone
with no guidance. Her samples included low-level writing narratons like
the following:

A man locked an old house. He looked an old char and proposed fe. He
proposed his life in the future. He entered in the room and proposed enjoy-
g life. His hat was put off by the arrow. So he thought a strange thing. When
he entered in the room, grandiather had died wath the rope. He thought that
he had died hamself. He was very sad. (p. 53)

Ishikawa (1995) employved Homburg's definition of a T-unit, using the
smdents” punciuaton as sentence boundary markers. In analyring the ex-
ample shown above using Homburg's definition of a T-unit, the sample
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would include @ sentences and 9 T-unis since the sample contains no com-
pound senences. It also conains 11 clauses since there are two complex
senences in the passage: “When he entered in the room, grandiather had
died with the rope.” And "He thought that he had died himself.”

However, it is more difficult o determine what should constdmte an er-
ror. Should, for example, the senence “"His hat was pur off by the arrow™ be
counted as an error free T-unit or not? Ishikawa decided 1o sircidy define
correciness: "Correciness was defined as correct with respect vo discourse,
vocabulary, grammar, and siyle, and sirictly interpreted. A sentence or
clause which might be correct in isolation was considered incormect if ic did
ot fit it discourse environment perfectdy”™ (p. 59). According 1o this defini-
tion, "His hat was put off by the armrow” would be considered incorrect. She
then used the following measures o derermine which objectve measures
best discriminave low-proficiency writing samples.

Sentences per coOmpOsition
T-umits per composition
Errorfree T-units per composition

Clauses per compositson
Errorfree clauwses per composibon
Words per componitron

T-umits per sentence
Errorfree T-units per sentence
Clauses per sentence

Error-free clawses per sentence
Words per sentence

Error-free T-units total T-apnets

Clauses per T-unat
Error-free clanses per T-umt

Words per T-unat

Words per error-free T-unit
Total words in T-units

Total words 1n error-free Tanaes

Error-free clamses/total clauses
Words per clause

Words per error-free clause
Total words in clanses

Total words in error-free clawses
Word=s in error-free clonses teval words in clanses {|_:|-. 5]

She found that the best measure for discriminating the synacic mamricy of
the essavs was the voal words in error-free clauses and the second best the
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number of error-free clauses per compositdon. T-units then provide one al-
rernatve [or researching the svn@aoic mamricy of L2 smndent vexs.

T-unit analysis, however, is not the only measure that has been used to
determine writing proficiency. Grabe and Kaplan {1996} nowe that studies
have shown that the [ollowing developmental changes can be seen in more
effective L2 writdng.

= increased use of adpectves

# mcreased nominal complexaty

o tncreased wse of free modifers

= mnoreased wse of sentence adverbaals

= increased wse of relative clauses

= ncreased wse of finite adverbml clauses

» mncreased we of stylstc word-order vanaton
s mncreased we of pasives

» increased use of complex NP subjects

« increased range of tense and modal ussge, and

decreased e of unmodihied MNPs l:]:||:|-. A=A

&

One recent study that looked at a variery of features of LY texis to deter-
mine their smtactic matrity is Hinkel (2003). In her study, Hinkel under-

ook a quantitative analysis of 1,083 L1 and 1.2 academic wexis to determine
some of the linguistic differences that exist in L1 and L2 academic essays.
As she poins out, "One of the difficult issues in eaching academically
bound ESL studems 1o produce approprnate academic written wext is that
research has not estmablished with ceraingy what specific symactic and lexi-
cal fearures, when taken wgether, can create an impression of a seemingly
simplistic or reasonably sophisticated wext in wrinen L2 discourse” (p. 275).

The purpose of her study was to identify panticular grammatical and lex-
ical features that can creaw an impression of wxmal simplicity in L2 textis as

compared w L1 wxis. In order w do this, based on the findings of various
analyses of spoken and written corpora, she idemified specific syniacric fea-
tures that she believed conribue w the impression of an unsophisucared
Rt ancd counted the number of times these ocourred in the academic writ-
ing of L2 writers and L1 writers.

She focused specifically on the following:

{a) the frequency of the use of de-copula as the main verb with accompa-
nving predicate adjecuve and existendal Ghere;

(b} vague nouns such as guy, man, peaple, sociely, stuff, (hing;

{c} public verbs such as acknowledge, admil, announce, asserl, claim, con-
Jirm, conlend, declare, disciose, insisl, mamiaim, objecl, predicl, profest, re-
port, sugpesi;
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{d} private verbs such as believe, consider, decide, dizscover, doubl, dream, esii-
male, expecl, feel, find, guess, imagine, know, learn, nalice, abseroe, prelend,
reflect, think, and

{e) expecung, ientative wanting veris such as affemfi, desire, expect, frian,
iy, ot

She found that the median frequency rate of fe-copula and predicate ad-
jectives of vague nouns, and of public, privaw, and expecing/tentative
verbs was higher in 1.2 texis than L1 wexis. Based on her findings, Hinkel
mainiains that L2 wexis end o include a smaller range of grammar and
lexis than L1 wexis and that many of the strocoeres used in L2 wexis demon-
strate the use of featres that are prevalent in spoken and conversational
discourse.

Smdies like Ishikawa (19895) and Hinkel (2003) begin 1o answer the
questions posed by Hyland regarding the feamres of L2 wexis and how they
differ from L1 texts. Such research illustrates the kind of investigations that
can be undertaken in analyzing the linguistc feamres of L2 writing, provid-
ing a model for smallscale classroom studies. Teachers who have smudents
who are consistently doing poorly in L2 writdng classes can examine the
texis of these writers o see if they exhibit some of the lexical and grammani-
cal features that seem o characterize simpler and less effectve wexis. Deter-
mining in what way the wexis of particular 1.2 writers are more restriceed in
their choice of lexicon and synmactic structure provides a basis for develop-
ing a curriculum thar will address these problems.

i L ] L

Exploring the Ideas, 3.4

The following four student essays were writen in response w the
prompt listed below. Firse, read the four essays and then holisucally eval-
uate them by ranking them from 1 {the most effecive)} w 4 (the least ef-
fecuve). Remember with holistc assessment, the idea 15 w quickly read
the essay and then provide an overall evaluadon of the text. Then, if pos-

sible, compare vour ranking with vour classmates and discuss why vou
ranked them as vou did.

Now evaluate the four student essavs listed below using some tvpe of
discrete linguistic analvsis o assess their synuacdc maority. You might
analyee them by emploving a T-unit analysis as was used in the Ishikawa
{1995} smudy cited earlier. You could also examine the exis using the
feamires of 1.2 essays that were examined in the Hinkel (2003} smdy,
namely, the frequency of the use of kcopula as the main verb with ac-
companving predicate adjectives and existenual there, the use of vague
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nouns, and public, private, and enwadve wanung verbs. Then compare
vour resulis with vour holistic assessment of the essay. If you find that the
essavs you ranked high showed minimal syncdc mamryy based on
some wvpe of linguistc analvsis, discuss why you ranked them highly.

FROMPT:

Maost people have one possession that is especially important w them.
For example, someone may value a musical instmument because of the
many hours she spends plaving music on ic Another person may value a
piece of jewelry because it belonged 1o a relative. Finally, another person
may value a photograph, a teapot, or a wall hanging because it reminds
him of home.

Think about a possession you have that is imporiant v vou. Write a
paper in which you: first describe it, and then explain why it is so impor-
LML 1 YO

I the first pan, be so specific that the reader will have a picoure of it
in his or her mind. In the second pary, provide sufficient examples so

that the reader undersiands exacdy why the object is valuable w vou
(McKay, 1984, p. 56).

STUDENT A

Even though I am not the materialisic wpe of person and even
though I don't like o use the word possession because [ feel Kind of a
selfish person. But I have something special, it is a ring my mother gave
to me arcund for years ago before [ left my country to the ULS. for my ed-
ucation.

Thering is 18K gold with my initial engraved in it, it is a very small and
simple nng and looks like a wedding ring.

I consider the ring imporant o me not because 1 like gold or any
fancy jewelry, but because it was given o me by somebody whom [ love
and respect. And because every ume [ look at it [ remember my mother,
Family, my country and people.

It wok me a while before | adopred o the American culre, so 1 felt
lonely and the ring was my only companion.

Everyiime I look at the ring [ also remember the advice my mother
gave with it. She wld me, "Son you are going vo a country with different
language and culture. You are going w face problems but be sirong and
struggle o get vour educaton and come back w us.”™

50 as you can conclude it is noc the marerialistic value of the ring chat
is impornant o me, it is the memory with the ring.
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STUDENT B

Three vears ago when I came w America, I brought a small Persian
rug which was verv valuable vo me. It was made up by people who lived in
villages in Iran. It has a recranglar shape, containing a mixmre of brighn
blue, white, green, red and some other colors showing the rug's picoure
nicely. The picoure on the rug was made by some beautiful bird, flving in
the sky. The marerial which was used for making the rug is soft and deli-
cate. 5o the mg is light and wo easy w canry it

The reason I love this pamicular mig described abowve is first that was a
gift from my grandmother when I was 15 vears old. Since then I alwavs
took care of ie Irwas keptin my room all the dme. T used o look at i very
morning when I woke up. It was a very beautiful rug I have ever seen.
When I look at it carefully 1 can’t stop admiring all the effort and arn
which were applied by people who made it. Second I have another mem-
ory of my rug, [ used o pray on that rug every day. That's why it is very
valuable to me. Third when my grandmother died 1 always felt 1 was not
alone because I have something from her 1o remind of her. | know it was
very imporant o my grandmother so [ ov 1o keep and wmke care of it
well. And [ don’twant w exchange it with anything else in dhis world.

STUDENT C

As a rule 1 don't keep anything that brings me memories from the
past. I don’t know why, but I almost always gec rid of my things and re-
place them for new ones. Friends ell me that my places (very often) has
a different look and that’s because I'm constandy changing oy furni-
ture. However, there is one thing thac I have kept over the years and it is
a picture of a big portion of my family and relatives. This is not a big pic-
ture, it is rather small. It was aken on Mothers” Davs a few years ago.
There are 30 many people in this picture that s hard 1w recognize cheir
faces. Starting from left vo right vou could see my four uncles, followed
my mother (smiling as usual}, my wo sisters, who look like they have
been fighting, my grandmaother is right in the cenwer of the picture, 1 no-
ticed her face and ic 1s like saving "When are vou going o finish taking
this picture,” three of my aunts are in the right side of my grandmother.
Mow this is the first row, because in the second one T oould see (they are
in frone sining down} my fourth brothers who look like angels. (They
must be up o something), my father who looks bord, my four cousins
are also here. And 1 could see their big weth. Everybody is in my
mother's living room which looks beaudiul with all those flowers given
by her children. I could see the wall which had been painted recently of
white they look s0 clean, I can not see any chairs in the living room, but
in the left side {down) of the picture 1 could see part of the able with a
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big cake that looks like a wedding cake. It is o0 bad that the picoure is a
litcle bit voo dark because you can’t appreciawe very well the guy in the
front row sitting down on the right (guess whor*) Why do 1 like this pic-
turer Because it was taken on a day that all of us were very happy, espe-
cially me. Everytime 1 look ar this picture brings me good feelings about
my people back home. This is the only picture thar I have of all of them
together. This is the picture of my beautiful family.
*myvself

STUDENT D

I have one wnnis racket that is imporant o me for a long dme. |
would like o describe my tennis racket and explain why it's imponant to
e,

My tennis racker that I boughe when [ was in high school is a sweel
racket. The shape is everybody can imagine because 1 guess everybody
know how a tennis racket looks like. On paricular thing of my racker is
it"s muade from steel which differs from the wood racket. The color of the
racket is silver and the end of the glip has red color on which a whice lex-
ter "w.” which iz a beginning lewer of bland name, "Wilson.” The red
color seems that this racket belongs 1o female plaver.

The racket is very important vo me because it has been waching me
something special. Since I got the racket, I have been playing a lot of
games with other players. Sometime [ won several games and sometimes
I lost; however, everytime the racket seemed o well me something spe-
cial. I don’t know what ic is exactly, but I think it might be a kind of pa-
tience. It didn't mateer if 1 won the game or not. The imporane thing
was that I had panence while I was playing. When [ was winning, 1 had pa-
tience o win the game. When | was defeated by the player, I had also pa-
tience w the plaver and myself, 1 think.

O course, I brought the racker when | came o the United Stares.
Someumes I play tennis with my friend. Whenever | see my wennis racket,
it reminds me of that 1 should have patience w every body with whom

I'm related and everything which happens w me.
(Source of essay, McKay, 1984, pp. 57-60])

Defining Comtrastive Rhetoric Analysis

While studies on the linguistdc features of L2 wexis offer valuable infor-
maton on the differences between L1 and L2 rexis, some argue that such
soudies are oo limited in scope in that they do not address issues of genre
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and culture. These individuals argue insvead for a conurasuve rhewric ap-
proach w ext analysis.

A focus on contrastive rhetoric began with the work of Kaplan {1966}, In
thizs seminal study, Kaplan anabyred the essays of 6040 L2 students from var-
ous language and cultural backgrounds in order o characterize their rhe-
rorical development. Based on his analysis, he argued thar variows cultures
exemplify different types of rhewrical development. According to Kaplan,
writers from Arabic culiure wnd w exhibit parallelisms in their writng.
Texts from what he terms Oriental cultures (referring o Chinese and Ko-
rean but not Japanese) end o be marked by indirection, whereas writers
from Romance language backgrounds and Russia seem to exhibit more di-
gression in their writing. Although his smudy has been widely criticized for
its methodology, it neventheless provided the impems for an examination
of how rhetorical development differs according o one’s linguistc and cul-
tural backgrownd.

Connor (196) defines conurastive rhewrnc as "an area of research in
second language acquisition that idendfies problems in composition en-
countered by second language writers and, by referring o the rheworical
strategies of the first language, attempis w explain them” (p. 5). Kaplan
(Z20601) maintains that writers from different culiures and linguistic back-
ground may differ in their answers o the following questions.

Whar may be discussedr
Who has the authoricy 1o speak /writer O Who has the authoricy 1o
wrice o whom under what circumsance?

ra

What formis} may the writing taker
Whae is evidence?

Ll

e

What arrangement of evidence is likely 1o appeal (be convincing) to
readers? (p. ix)

Raplan notes that in answer o the first question, in the U5 it might be con-
sidered appropriawe w consider the issue of abortiion as a topic for a class es-
say. However, in Northern Europe (Finland, Norway, Sweden, ew.} it would
generally be considered inappropriawe o assign an essay on this topic
because abortion is considered exclusively a medical question. The aim of
contrastve rhetoric is o And out how culinres differ in their answer 1o the
five questions listed above.

The field has been criticized for frequentdy assuming thar LE writers of
English should acquire the rhetorical pavemns of western culture rather
than using English according o their own rhetorical development. Land
and Whitley (1989}, for example, argue that by asking L2 writers 1o use the
rhetorical pamerns of western English-speaking culmires, "we require our
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ESL siundents to share and reproduce in their writing our world view, one 1o
which they are, of course alien. Such instmiction is composition as coloniza-
ton”™ (p. 289). Reid (1992, on the other hand, mainmins thar spudies in
contrastive rhetoric are not intended w suggest that certain rhewrical par-
terns are superior. Rather, because L2 writers are generally compared with
L1 writers in wesiern academic conwexis, L2 writers themselves ofien con-
sider one of their learning objectives 1o master the rhewrical panerns of
western English-speaking countries.

Dwing Contrastive Rhetoric Analysis

One of the most challenging aspecis of undertaking research in con-
trastive rhetoric 1s o arrive at a productive methodology. Kaplan®s { 1966])
method involved looking for rhewrical panemns in the wexs of L2 writers
from pamicular culmiral backgrounds and then making generalizatons abour
the rhetoric of varous culiures. Yer, as Mohan and Lo (1985} poine out, dif-
ferences in the wexis of L2 writers as compared with L1 writers could be due
o L2 studens’ lack of proficiency in English rather than o cultural differ-
ences. Another method used in contrastive rhevoric smdies is w examine the
texts of proficient writers from rwo culiures in order o derermineg how writ-
ers from various cultures wend 1w differ in the development of a particular
genre. The methodological problem thar arses in such studies is wo dever-
mine how o select representatve authors and examples and how o compare
texts from a particular genre while minimizing the effect of translaton.

Another methodological approach in contrastive rhevoric smdies is 1o
examine what leamers are taught abour the development of pamicular texs
in their rhevoric books, assuming that this is what the cultare considers o
be effective writing. Jenkins and Hinds {1987}, for example, examined the
models included in L1 extbhooks on the writing of business leoers in Eng-
lish, French, and Japanese in order o arrive at some rhetorical differences
that exist in how students are mught w write business leters in these cul-
tures, The problem with this approach is that what rhevoric extbooks pro-
mote as the wypical rhetorical development of a pardcular genre may not be
what in fact proficient writers from that culture use.

Ancither method used in contrastive rheworic smdies s 1o examine how
the use of pamicular synactic feamres differs cross-culrally. Hinkel (1995]),
for example, investigated how the use of modals of obligation (e.g.. wusi,
haoe to, should, ought fo and read o) differs depending on one’s culiral back-
ground. In order v do this, she compared the use of modals in 455 academic
essays written by Chinese, Japanese, Korean, Indonesian, and Viemmamese
speakers with 280 essays of native English speakers. She found that 12 and L1
texts differed in the degree 1o which they used these modals and the conwexs
in which they used them. For example, L2 texis tended w exhibit more use
of modals of obligation than L1 wexis in dealing with the topics of academics,



120 CHATTER 5

family and friendship, and wraditons. Cultural differences in the conext in
which modals are used resulied in sentences like the following.

According to Confucianism, people hawe o respect their parents. They also

kaue fo respect teachers. Teachers are ke parents to students and we haoe to
follow thewr adwvice. (Rorean) (p. 331}

When | study here | masnt work very bard. 1 smast study to respect my parents
and to partcipate in the development of my country, {(Chinese) {p. 331)

All mamed couples must have a baby because it 1s therr duty. However,
women mus rase their children, not babysitters. ({ Japanese} {p. 336)

A more recent methodological approach o conwrastve rhetoric is the
use of a corpus 1o analyze how writers from different cultures enact moves
in a specific genre. This methodology is exemplified in a study by Upton
and Connor (2001). The data for the study came from a larger corpora of
job application lemers and resumes written by business studens from the
U.5., Belgium, Finland, Germany, and Thailand. In their analysis the au-
thors used a coding system for analyring the moves of a leuer of application
based on an eardier smdy, These moves are as follows,

l. Identify the source of information. {Explain how and where vou
learned of the posidon.)

2. Apply for the posidon. {(Stawe desire for consideraton. )

3. Provide argument, including supporting informanion, for the job ap-
plication.

a. Implicit argument based on neutral evidence or informaton
about background and experience.

b. Arguments based on what would be good for the hiring company.
"My interculmral training will be an asset w your internatonal ne-
gouatnons eam.”}

c. Arguments based on what would be good for the applicant. ("This
Jjob will give me the opportunity to test my interculoural training.™)

4. Indicawe desire for an interview or a desire for future Conact, or spec-
ify means of urther communication Show o be conacoed.
5. Express politeness (pleasanories) or appreciation at the end of the let-

LET.

6. OMfer o provide more information.
7. Reference auached resume. (p. 318)

The dam on which this study is based consisted of 70 leners of applica-
tion written by Belgians, 26 letters written by Finns, and 57 leters written by
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Americans. All of the students were undergraduate universivy studenis who
were mking a business writing course. Upton and Connor coded each of
these letvers according o the rhetorical moves lisved above. They then
looked ar the politeness strategies the writers used in enacung these moves.
They found that the Americans in their study ended w e much more par-
rerned, almost formulaic in their use of politeness strategies. The Belgians,
on the other hand, rended 1o be much more individual in their expression
of politeness with the Finns falling in berween. For example, in enacting
move 4 (indicanng a desire for an interview or future conLace), a represen-
tatve example from an American siudent was:

When reviewing vour hst of candedates for this ponitton, please consider me
for an interaew. (p. 320

O the other hand, a representative example from a Belgian or Finn would
be:

[ would very much appreciate having an interaew with you dunng which [ can

prove my Enghsh commumoation skalls. (p. 320)

There are several features of the methodology used in this soedy that are
significant in regard 1o contrastive rhewric siudies. Firse, the siudy made
use of a corpus o analyze specific moves and politeness formulae. Second,
the corpus included data from a specific genre, in this case lewers of appli-
caton. And finally, the study clearly specified the culmral background of
the writers and the context in which they were writing the letters. This type
of analvsis allows for a much more fine ned analvsis of cultaral differ-
ences than was present in the eardy contrastive rhewnc investigatons.

REeviewing soudies in contrastive rhetoric and examining the methods
they use has several benefits. Firse, doing so may be of value o you in de-
signing vour own conrastive rhetoric study. Second, becoming familiar
with the findings of conurastive rhewric studies can help vou design mareri-
als that raise learmers’ awareness of how rhewrical panerns differ cross-
culmrally. Finally, an awareness of the findings of conurastve rhetoric smd-
ies is useful in the assessment of LT wexis 5o that assessors do not penalize L2
writers for the use of rhetorical pauerns that differ from their own,

ok L L

Expiloring the Ideas, 3.5

Read one of the contrastive rhetoric studies listed below and then an-
swer the questions that follow, If vou are familiar with another conurac-
tive rhevoric spucdy, you can analvee this aricle insiead.
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Arficles:;

Ferris, [3. (1994} Rhetoncal strategies in student persuasne wnung: Dilfferences
between native and non-natve Enghsh speakers. Research in the Teachimg of
Cmphish, 2801}, 45-65. (This study analyres 60 persuasoe texts whtten by L1
and L2 unmvemsity students to determine how they differ on 33 vanakbles)

Hinkel, E_ (20041, Tense, aspect arsd the P.:I.'Ei.'l-'lE vaee i L and 1.2 scodenue
texts. Language Teaching Mesearch, 8(1), 520, {This study analyzes placement
and diagnostic tests wntten by L] and [2 speakers to determime how these
texis daffer in the wse of pixst, present and future tenses, the progressve and

perfect aspects, and passive verbs. )
Scarcells, R. (1084). How wraters orient their reasders in expaository esssys: A com-

l:l-ar..iul.-u :I:ud].' of natve and non-native Enghsh wrters. TESO ﬂl.n-u'.n'r:rl"p..
18(4), 671639 (This study analyres 110 essays writben by native aisd ek

natrve English speakers to determine what ingustic devices they use to en-
gage their readers. )

{Puesiions.
Whar was the focus of the smadv?

Whar wrinen dara were examined in the soudy?
How were the data collecred:

e

How were the data analyeed?

H. Is there any additional information you would like w have on the
methodology of the studyr

6. Whar were the findings of the study? Do they seem justified in lighe of
the evidence presented in the soudy:

7. Whar were the pedagogical implications of the study? Do they seem
warranted in the context of the siudy?

Be prepared o share your assessment of the research report with yvour
classmares.

Text Analysis of Teacher Texis
Daing Text Analysis af Teacher Feedback

The benefits of wacher feedback on student essays have been wideby de-
bated, with some questioning its value. Frequendy the criticism of weacher
feedback arses from the belief that treacher commenis are vague and con-
fusing w studenis. (See, for example, Zamel, 1985.) Clearly any study of the
effectiveness of teacher comments depends on the ability 1o categorize the
rype of feedback that veachers give stndenis and 1o assess the eifect of such
feedback on the development of students’ writing.
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One study that atnempis o do this is Ferris (1997). In this study, Ferris
examined over 1,600 marginal and end comments writen by teachers on
110 drafis of student essays writen by 47 advanced L2 smudenis. She then
analyzed the length of the wrinen feedback, the wpe of comments made,
the use of hedges, and whether or not the comments were wext specific. In
reference w the wpe of commenis eachers wrowe, she developed the fol-
lowing caregories.

1. Ask for Informadon /question
Ihid you work owd Mhis froblem wilh your roommales?
2. Make a request/question
Can you prowvide a thesis statement heve—What did you learn from his?
3. Make a request/siErement
This paragraph might be beller earlier in Lhe exsay.
4. Make a requesty/imperative
Menblion wheal Finsser says aboul parenial pressere
5. Give information /question
Most states do allow a wailing period before an adaplion i5 fingl—De you feel
that all such Ioos are wrong?
6. Give information /statement
T farw fooers parental rnghls. Michigan and California consider Lhe best in-
levests of the child.
7. Make a positive comment/s@tement or exclamation
A nrice start Lo your exsay! You'oe done an impressioe job of finding focts anrd
gquoles o suphont your argumend.
8. Make a grammar/mechanics comment/question /staiement or im-
perdtive
Past or present lense?
a. Your verk lenses e confusing me in s paragrafh.

b, Dnt forget lo spellcheck! (p. 321)

Ferris then assessed the impact of these comments on student revisions.
She developed a subjective ratng scale based on the degree v which siu-
dents utilized the comments w revise thelr essays by making no anempe, a
minimal atempt, or a substantive atempt w address the comment. She
also analyzed the changes students made vo determineg whether or not they
improved the paper, had mixed effects, or negligible or negative effects on
the essay. Overall she found that the changes studens made in response o
teachers” commenis wended o improve the sindents’ papers and that mar-
ginal requests for informadon, requests (regardless of their grammarical
form), and summary comments on grammar led v the most subsantive
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changes. Ferris's typology is based on teachers’ responses wo the writdng of
advanced L2 sindents. It may well be that a different coding system would
e needed for less advanced smmdenes.

Ferris's smudy illustraces one wype of research that can be undertaken re-
garding reacher feedback on student essays. Supplementing this research
could be research on determining studenis’ preferences for the varous
tvpes of feedback. In additdon, verbal repons could be used o determine
how students go abour processing the feedback provided by teachers.

] ] L

Exploring the Ideas, 3.6

Listed below are three essayvs written by intermediate-level L2 univer-
sity smudents. To begin, respond to the essays as if yvou were the weacher of
the stndenis” 1.2 writing class. Make any marginal or end commenis that
vou believe would help smudents in revising their essays.

Now examine your comments using the Ferris {1997} coding system
included in the chapter. Now any comments that vou find difficalc to
caregorize. If vou were using this system in a research project and had
these problems of categorizaion, how would you deal with them?

PFROMPT:

Write a wo-paragraph essay developed as follows:

First perragraph.; Describe a pamicular place in which you feel comfor-
able. It can be a corner in your room, a street in vour neighborhood, or a
place in the country or at the beach. Try 1o make each dewail of vour de-
scrpuon contribute wr a clear pictiure of this place.

Second parggraph; Explain why this place is "comfortable.” You may use
additional examples o illustrate your definition. (McEay, 1984, p. 154}

STUDENT A

Repulse Bay is the only place in which I would spend my whole life
without hesitation. It is located in the southern part of the Hong Kong Is-
land. The beach which is hall-moon shape, is deeply covered by fair and
smooth sand. The water is blue in color, with unusually good smell of
fresh sea water which no other beach can give me. The scenery is picour-
esque. There are some very extraordinary rocks which eject out from the
steep sea-cliffs, forming some namral scrupourers. Laving on the golden
sand, soothing by the warm sun and sofi-breeze, and embracing by the
graceful scruprurers wash away my worried, miseries, and strains com-
pletely.
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I enjoy staving in a place where social wension and pollution do not ex-
isL It has vo be nawral, gigantic and exiraordinary. [ prefer ocean scene
rather than mountain view because the former is always the representa-
tion and symbol of sofiness and motherhood. It should also be guier and
impressive because I enjoy privacy very much. No other place can give me
such comfort and fulfillment, but my most favorite beach—Repulse Bay.

STUDENT B

A particular place where [ would feel comforable would be a peaceful
place. A place where I could only hear the birds sing. A place where 1
could feel the wind blowing my hair. A place that has beaudful green
grass, and some of my favorie flowers, for example; red roses, red carna-
tions, and yvellow daisies. This place should also have different kinds of
miniature frit rrees. for example; an apple wree, a cherry tree, and an or-
ange ree.

The pardcular place where 1 always like o be is In my mother's gar-
den. I feel very comfonable and happy when I'm there. I do my home-
work thiere, because 1 fee] 1 can concenwrate more than when I'm inside
the house. The garden for me is so special, because I can really notice na-
ture. The smell of the flowers and the growing of the fruits make me go
evervilay and sway there for ar least an hour.

STUDENT &

The left corner of my room, just opposite my bed, is the most comfor-
able place for me. A brown modern-designed desk, which is placed close
tor the wall, is mawhed with an orange armchair. Just above the desk on
the wall is hung with a small abstract painting. On the righe, berween the
desk and the window, there is a stand lamp. On the other side of the desk
is the brown wooden bookshelves. It stands from the floor up w the ceil-
ing. Piles of books are put in it according wo alphabedical order of author,

This place is comfortable because it is quiet and elegant. Siuing on
the chair and looking out through the window, it is the nice backyard
which is cultvaved with colorful charming flowers. People scarcely go
down the backyard, that I can read my books quiedy with any border. If 1
am not reading. [ can switch on the cassete on my desk and listen wo the
music. This corner is s0 lovely that I always spend a whole night in i

{Source of essays, McKay, 1984, pp. 156-157)

Dying Text Analysis of Teacher Designed Classroom Materials

Teachers develop a variewy of texis 1o be used in the classroom including
course outlines, prompis for student essavs, classroom activides, and exam
questions. Studies on these texts can help teachers become more aware of
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the patterns in their own wexs and provide a basis for familiarizing smndents
with the wpical pamerns in eacher wexis. One example of such research is
Horowitz's (1986) study of essay examination prompts. In the smdy,
Horowitz collected 284 essay examination prompts from 15 academic de-
partmenis. Based on his analysis of these prompes he armived ar a oypology
of the following four purposes that exam questions may serve:

. Display familariy with a concepe
2 Display famalianty with the relatron between,among concepis.
3 Dsplay Bomibanty with a process.

4. [!i_ipdu'g.' Fumili.::ril.}' with argumentation. {Eh. 1100}

He then provided examples of each category based on the dawa he gadh-
ered. He argued that familiarizAng students with such a pypology and offering
examples of each wvpe would beter prepare siudents o write essay exams.

The value of such research is that it raises eachers” awareness of the fea-
tures of specific pedagogical genres, in this case, essay examinavon
prompis. Given such typologies, teachers can then investgate students’
preferences regarding pardcular kinds of prompes; they can also examine
which vpe of prompt results in the most developed student essays. Clearly
far more research s needed inwo pedagogical genres, like essay promprs
and teacher designed classroom tasks. One of the difficuldes in undertak-
ing such research is 1o gather a large enough sample w be able 1o make
generalizations abour the common moves that characterize a particular
tvpe of eacher-designed materials,

Text Analysis of Second Language Teaching Materials

Certainly one of the most pervasive and influendal types of classroom mate-
rials is texibooks. In our discussion of textbooks we focus on owo ways of re-

searching textbooks, One is w focus on the language used in the wexi-

book—ihe grammartical stmicmires and lexicon and their use in dialogues
and reading vexis. The second is 1o research the social informanon in the
textbooks in terms of such feamres as the gender, economic class, and eth-
nic background of the characters. One of the best ways 1o research the lan-
guage of texibooks is 1o use a corpus. In order to demonsurate how this can
be done, we begin with a discussion of corpus-based research.

Defiming Corpus-Based Research

A corpis 1s a collection of written or spoken naturally ocourring language
that is stored elecrronically. Corpora are of two general wypes. The firstis a
speciaiized corprus that contains exis of a pardoular type such as medical dis-
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course, L2 learner language, or liverary works. A general corfus, on the other
hand, includes a wide range of wext oypes, including written and spoken
rexis, as well as wexis of different registers or fields.

Several facvors affect the design of a corpus, among them the following
(Hunswon, 200H2).

» Sze—With the increasing dam storage capability of compurters, it is
possible w collect larger and larger corpora. Some argue that oo
much data in a corpus can be overwhelming, and thus, they support
the use of a more limived corpus. In general, the size of a corpus is re-
lated wo the purpose of the research. For lexicographers, having a very
large corpus is helpful. On the other hand, if one wishes 1o examine
the language used in a pardcular wwpe of genre, such as academic wexi-
books, a more limited corpus can be quite valuable.

= Contend—The content of a corpus should be suited o the purpose of
the research. As Hunswon (2002} points out, "a corpus is neither good
nor bad in iself, but suited or not suited 1o a pardcular purpose” (p.
26). For example, if a researcher wanis 1o determine the authenudcicy
of informal spoken dialogues in an L2 wxthook, two corpora are
needed: one containing extbook dialogues and the other a corpora of
spoken informal conversations.

= fepreveniativenas—If the purpose of the research is 1o examine general
spoken informal conversational English, then the corpus should in-
clude conversations thar demonsirate vanation in the gender and age
of the speakers, as well as diversity in the situations used.

= Permarence—If a corpus is 1o remain effectve, it must be consistently
updawed 1o reflect changes in the language.

One of the main advan@ages of using a corpus is that it provides informa-
tion that is more reliable than native speaker inmidon. As Biber and
Conrad (20{1) note, one commaon inmidon about language use is thar the
present progressive is the unmarked or most frequent choice in informal
conversation. Yet their research demonstrates that in fact the simple pres-
ent wense is the unmarked choice in conversation. There are, however, limi-
tations o corpus-based research. For one thing, a corpus can show only
what is included in the corpus so that "a statement about evidence in a cor-
pus is a statement about that corpus, not about the language or register of
which the corpus is a sample. Thus conclusions abowut language drawn from
a corpus have 1o be reated as deductions, noc as facs” (Hunston, 2002, p.
23). The most serious drawback of corpus-based research, however, is thacit
presents language out of context. Hence, the researcher generally knows
little about who made the smrement, in what context, and with what intent
and paralinguisuc features.
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Corpus-based research includes a variewy of specialized terminology. For
example, in corpus research, {okens are the number of munning words in a
corpus, whereas iypes are the number of different words in the corpus. In a
beginning level wexitbook, where an effort is made o recycle new vocabu-
lary, one could antdcipate fewer wypes than would appear in advanced level
marerials. Lemmas are composed of words with relaved forms such as go, poer,
and wenl. Finally fagging refers to the additon of a code on words in a cor-
pus. A tagger, for example, would allow a researcher o rewrieve only the
noun form of Asip. (For funher reading on corpus linguistics tenminology
and research approaches, as well as useful Web siwes, see the book review
section of TESOL Chiarlerly, 37, 2.)

Daing Corpus-Based Research

Two areas of corpus-based research are especially valuable for develop-
ing and assessing L2 wextbooks. The first is the calculaton of werd freguency
lisls, Afrequency list is simply a list of all the oypes of words that appear in a
corpus, along with the number of ccourrences of each word.

Let us mke, for example, the appearance of common verbs in English.
Based on the research of Biber er al. (1999) with the Longmar Grammar of
Spaken and Wrilten Eaglish, Biber and Conrad (Z001) point out that nearly
400 different verbs ocour over 20 imes per million words. However, only 63
vierbs occur more than 50 tdimes and only 12 verbs ocour more than 1,00
times. These 12 verbs are: say, gel, go, know, think, see, make, come, lake, wand,
give, and mean. With this informmation, L2 extbook wricers would clearly
want o include the 12 mostcommon verbs in beginning level materials.

Word frequency lisis are even more useful when they are sorwed by regis-
ter. For example, whereas the 12 most common verbs are very imponant in
conversation where they account for over 45% of all verbs, they account for
only 11% of verbs in academic prose. This kind of information is especially
helpful in designing mawerials for English for Specific Purposes. For exam-
ple. knowing what are the most frequenty used verbs in a corpus of busi-
ness exes would be valuable information in designing English for Business
vexthioscaks.

A second oype of analysis that can be done with a corpus s concordancing.
Concordancing programs allow the user to bring together all the instances of
a particular word along with the words that surround e The selected word is
referred o as the node word/Bhrase. For example, the following is a partial lisc
of the use of word disclose as it appears in the Brown corpus of wrinten English
sorted by the word that follows on the right. Presening disclose sorted righe as
shown here demonstrates that disclose often collocates or goes with the word
dedails. On the other hand, if the lise were sorced by the word on the lefi, a re-
searcher would be bewer able to make generalizaton about the use of disclose
as an infinitive. The bese way 1o read concordance lines is wo skim them ini-
tally from top w bouom, looking for cenwral paterns.
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Concordences for disclors = TN Bet Dictionary encries for discloss

i i & ofces oeglect aid Bealtanss oo diasclass. A Busy prealdsnt, Soaversant wilth
2 "TEhile le say ke appropriave o discloss an ices of official inforsaclien wmd
1 kia firm. Howmver, he refuded Lo diaclaas any further detalls absgk Mr Chan.

4 pe material that i was cbliged to dipclose anyway. Hr EKalisher was later bBrie
5 ng"s request for the Government o dipciops ak today's Legoe masting recent dip
& Mr Tomy Eapon. said the proposal to disclose Category 11 bulldiege did mot match
T conesgueances. FPew weres willing to discioss detslile of che meeting. The Libesral
& on the Prines of Wales Hospical co disclose detalls of as intersal Smweacigacion
E police lase Sundsy bur refused co discloss deralls of che arrest. My Huasg sai
10 er exasipatics, My Las declired o disclass detalls of cke iseldent, sayleg as
i1 dlaced ‘yescerday chac (v wnild not diacloss detalls of cke PE'a diary &5 fay in
13 coopaneds, and hae asked Barclaye to dieclose docussnte relevant to ite claim,

13 am exceeding $10,000,000 (we don"t diecloss flmancial flgures ko the publich. Ik
4  ase.'" paild Me Yiu, who declined to discioss her full nass, Many food opsrators
15 A dismayed HMr Teang, who would not dispciose his full oems, sald govermment poll
I 4 =0 sisple chat he didn'c liks to discloss his lgnorance. Ehile HMri Blace w
T For che first cime, companies sust disclose in & clear amd conclise BANESY Do

18 ced po Brivafn, £8 2 chreateniesg ©o discloss in his sessirs ERLS JPear. =]
i sald i would be [napprcprlate to diacloae information oo  Ispart and expart Jda
20 rocarded the conversstlon and would disclass i o thelr Ffamiliss asd schoals.
31 scorded the conversation and would discloms it to thelr families and schoale.

The dam listed above and used below in Exploring the Ideas, 3.7 was aken
from the Brown corpus. The Brown corpus was compiled in 1961 and in-
cludes 500 samples of over 2 000 words each. The samples represent a wide
range of siyles and varieties of prose. The searches were @ken from the
Web Concordancer that is available free on the Web at heps/ Awww edice
com.hk/concordance.

Exploring the Ideas, 3.7

The verbs declare, disciose, and expose all have the feamre (o stele; how-
ever, they differ in their synmacic paterns and collocarions. Examine the
following concordances of these three verbs from the Brown corpus. To
begin, identify what words each verb tends w collocare with. For exam-
ple, the previous data suggests that the verb disclose often collates with
the word defaill Second, look for the common synacic pauerns used
with each verb. Do some of these verbs tend 1o be used more widely in
the passive or infinitive form? Finally, formulawe any tenmtive conclu-
sions vou could make about the difference in the collocation and svnac-
tic paterns of these three verhs.
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You will notice that the enuy for expose contains both the noun and
verb form. If you were using this list for research purposes, it would be
wise to use a tagger o elicit only the verb form.

Concordances for declare « 41 Net Dictionary entries for declare
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39 r propercies. Buar Mr Egaf did mor declare whers his properecies were, saying e
40 expeoted itd ataflf o valustarily declase whathes thay hed the sight &f  abixle
41 yw-fiwve years of married life coald declare with somes pride that her hasband had
Conoordances [or sEpsRF = I3 NHer Dictiomary encries for sxpoas

i ROVER, the first car saker Lo expods a 1990 sodel., has given the Metro
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Expioving the Ideas, 7.8

Listed below are the Web sites for some free corpora with concor-
dancers. ldentify a lexical pattern that you want o research. For exam-
ple, you might undertake research on the use of inleresled in versus fler-
esting, or you might look for the words that collocate with a particular
group of verbs that share a common meaning such as the verbs in Ex-
oring the Ideas, 3.7 Then visit at least two of the Web sives and underake
a search for the problem you have identified. Be certain o note what
type of data are included in the conpus you search since, as was pointed
out earlier, what is included in a corpus has a significant impact on what
is found. Be prepared o describe the findings of vour search. (My thanks
ty Erkan Karabacak, a graduate student at 53an Francisco State Univer-
sity, for supplving these sites.) For additional concordancing programs
sep OV RKeeffe and Farr (2003

Some Online Free Corpora in English with Concordancers

The Compleat Lexical Tutor

hope//132.208.224.131

This is a very interactive Web site with various corpora. Moreover you can
UsE YOUr own wext as a corpus in order o analyze it It also includes many
ideas for weachers and learners on how o use a corpus in class for re-
search-based learning.

Dnline KWIC Concordancer

hup: /s /ysomeva. hpinfoseek cojp/
This site has a helpful one-million-word corpus of business letwers.
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MICASE (Michigan Corpus of Academic Spoken English)

heep:/ Swww hitiumich.edu/ m Smicase /
This site includes a 1,848,564 word ranscrpe from 152 different texis. You

can search for phrases in specified conexs. You can easily wrack the con-
cordance resulis with references w files, full nnerances, and speakers.

Web Concordancer

heep:/ Swww edictcom. hk /concordance /
This site has several corpora, including literature. This site also offers
easv-to-use concordancing software for free.

Eritish National Corpus

hop: / /sara.natcorp.ox.ac.uk /lookup. html

This site has 100 million words of written and spoken corpus. It has easy-
to-use instucions. However, key words in context are not aligned,
which makes it harder o see the patern of the conwext

Collins Cobuild Corpus Concordance Sampler

heep:/ Awww collinswordbanks. coouk/
This easy o use 56 million-word corpus has three sub corpora from Brie-
ain and the United Stawes. It also has a short easy-wo-follow guide.

Turbo Lingo
hovpe / /main.amu.edu.pl S ~sipkadan /lingo. hom
This is an easy vo use online concordancer in which vou can paste and ana-

hvze vour own corpus. It also finds cwoswond phrases in a corpus, which
might be helpful in detecting over-used phrases in leamer corpora.

WebCorp
hop: / Swww owebcorp.org.uk £

This very clever concordancer uses the whole WWW as a corpus. You also
have access o the wext of the key word in the concordance.

WebCONC

heep: / /www niederlandistik.fu-berlin.de /cgi-bin /web-conc.cgizari=
googlefsprache=en

This online software does key words in context with many languages.

ik L L
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Corpus-Based Research of L2 Teaching Materials

Liu's {2003} corpus-based research focused on American English idiom
teaching materials. In the smdy, Liu used three corpora—a corpus of spo-
ken frofersional American English, a corpus of spoken American media lan-
guage, and a corpus of academic spoken English. In this way the corpus in-
cluded a wide range of spoken English registers. His next step was 1o
identify the idioms he would search in his corpora. In order v do this, he
consulted major contemporary English idiom dicidonanes and phrasal verb
dicuonaries and selected 9685 idioms w search.

He then searched for these idioms and wmbulated their frequency in four
different corpora. One of them was based on all three corpora and the
other three from each of the three corpora included in his study. Based on
his analvsis he found that, in general, idioms were rarely used in the cor-
pora. Furthemmore, idioms are sensitive to register so that, for example, the
idiom fo hang owl (uith ) had only 8 tokens in the professional spoken corpus
with far more in the other corpora. Finally, he found that idioms can vary in
form so that the meaning of the idiom ballperk figure was extended w bali-
prark idea.

Liu then compared the findings of his research with the information in
the dictionaries he had inidally consulied. What he found was thar the se-
lecrion of idioms In these books was inconsistent, with some of the diction-
aries not including idioms that frequently appeared in the corpora he used.
More imporiantly, the primary meaning listed for some of the idioms in the
dictionanes was not consistent with those found in the corpora. For exam-
ple, the primary meaning of the idiom dnrgupin the idiom dictionanes was
listed as o rear or educale o person (often a child) rather than the primary
meaning in the corpora fo mention and stan discussion of an issue. He con-
cludes by arguing that idioms presented in teaching and reference materi-
als "need o be selected in a more rigorous, systematic way, and should be
based on authentc language rather than inwidon in order 1o increase
their content representativeness” (p. 687).

Expiloring the Ideas, 3.9

Read one of the corpus-based L2 wext studies listed below and then an-
swer the guestions that follow. If vou are familiar with another corpus-
based study thar focuses on L2 written wexes, vou can analvee this ardcle
instead. Notice from the articles listed how corpus-based siudies are be-
ing used o examine students” wexis, classroom materials, and academic
voecabulary.
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Arlictes:

Coxhead, A (2000]). A new academic word hst. TESOL (luarterly, 3402), 2132108,
[ This study describes the development and evaluation of a new word list of ac-
ademic yocabulary that clanbes which academic words are widely used.

Flowerdew, L. (2003). A combaned corpus and systemc-duncional analyses of the
problem-soluton pattern in a student and professional corpus of technical
writing. TEML (uarterly, 273}, 430-512. (Using a corpus of undergraduate
student writing and one contaming professional wnting, the author describes
the similantes and differences between expert and novice wnbting i the
problem=olition pattern_)

Frager, 5. {2003). A corpus analyss of nweld-clauses without adpcent g-clauses.
TESOL Chearterly, 373, 443—466. (This study compares how nwwld-clauses
without adjscent gclauses are dealt wath in ESL/EFL textbooks, as opposed
i how they appear in three corpora.)

(Pueslions:

What was the goal of the sudy?
What corpora were used?
What procedures were followed:

Lol

What were the indings of the study? Do they seem justfied in light of
the evidence presented:

5. What pedagogical implications were drawvn? Do they seem warranued
in view of the findings of the soudy?

Non-Corpus Research of L2 Teaching Materials

Swmdies of L2 weaching marerials, of course, can also be done withoutr cor-
pora analysis. One example of this wwpe of research is Galmore (2004). In this
study, Gilmore assessed the authendcity of dialogues in seven L2 wextbooks.
Gilmore chose 1o focus specifically on service encounters, such as a wounsc
asking for help at a wurist center, because they can be easily replicated our-
side of a classroom. In addidon, the speakers are strangers so the relatonship
is clear. To begin, he selected service encounters thar appeared in his texi-
book sample. The questions in the service encounter were then reformu-
lated and used as a basis for him o underake a similar authendc encounter
outside of the classreom. These encounters were recorded and ranscribed
=0 that Gilmore could compare the discourse features of the textbook dia-
logques and his encounters owside of the classroom.

Nine separare discourse features were identified and compared in the
twa versions. These included lexical densiwy, false siares, repedition, pauses,
terminal overlap, latching, hesitaton devices, and back-channels. He found
considerable differences in the use of these features between the two con-
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rexis. Although he found that in some newer extbooks there were more of
the discourse features found in the authentc data, he maintains that vexi-
books still need w present more authendc ineractions in order w prepare
smdentis for their encounters omside of the classroom.

Critical Text Analysis Research

Critbcal vext analyvsis, like crdcal discourse analysis, seeks 10 examine
how the larger social and politcal framework influences what is said in a
classroom. One of the early studies of this type of textbook analysis is Auer-
bach (1986), who examined the theoredcal assumpuions and social implica-
tons of curricula used in competency-based ESL programs. In the stdy,
she argues that competency-based adult educanon (CBAE) materials re-
flect a vaditon of socializing immigrants for specific roles in the existing
social order. She mainains that “current CRBAE SESL texis seem o follow
the tradition of preparing students to fulfll emplovers” needs. Many men-
tion only minimum-wage jobs as options for newcomenrs—Ifor example, bus-
bov, maid, janitor, and factory worker—and weaches language functions of
subservience, such as apologiring and following orders™ {(p. 418). As sup-
port for this contendon, she analbyred the conwent of CBAE JESL texis, cit-
ing the following dialogue from Walsh (1984 as an illustradon of how the
content of a dialogue can socialize immigrants for pardcular roles.

Go ot work on time. Don't be late . ..

Work hard. Don'e be laxy.

Work carefully. Ablways do vour besi.

Ask quesuons if you don’t undersiand or are not sure . ..

Be friendly. Ger along with evervbody. Be nice 1o other workers. _ . .
Smile at them. Be clean and neat. (p. 418)

de B o=

!.;l

Another example of a study that critically examined the content of L2
texthooks is Masuda (2002}, The purpose of this study was 1o explore the
representation of English speakers in EFL textbooks used in the firse vear of
junior high school in Japan. Her sample included all of the 7th grade wexi-
books that were approved by the Monbusho (the Minisuy of Educadon).
To begin, she examined the kinds of people that were represenwed as Eng-
lish-users in Japanese EFL wexthooks. In order to explore this queston, she
identified the namonality of the main characiers introduced in the early sec-
tions of each extbook before the regular chaplers began and counted the
number of words uttered by each characrer. She found that the majoriw of
the main characters in the extbooks were from Japan (34) or inner circle
countries (e.g., the US., Canada, and Australia) (30). The number of char-
acters from other coumries was quite limived (2). In addidon she found
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that speakers from inner circle councres, although lower in number than
Japanese characters, spoke considerably more words (35,0074 as compared 1o
Z.844) . Funhermore, characters from other countries spoke hardly ac all.
The high number of speakers from inner circle counrtries, coupled with the
number of words spoken by these characwers, suggesis that the owners and
main users of English are native speakers. Liule recogniton is given in the
text tor the increasing use of English as a lingua franca for bilingual speakers
of English. Studies such as this one illustrate how simply counting the coun-
try of origin of characiers in a wextbook, along with the number of words
spoken by these characters, can be used o discover some of the social as-
sumptions being made in a wextbook.

Ancther study of the social assumptions conmined in L2 wextbooks is a
spacdy by Twasaki (20000, which examined the culmaral conext and content
of Japanese high school oral communication textbooks. In her investiga-
tion of twelve Minisuy of Education approved oral communication cexi-
books, Iwasaki sought o determine if the dialogues used characwers and
ropics from what Cornazrd and Jin (1999} call the sewnce culfure (i.e., Japan)
the largel culture (i.e., native English-speaking cultures) or the irlernafional

largel cwilfure (e, interactions berween L2 speakers of English). She found
that the source culire was used in 5% of the interaciions and that in 60%;
of the textbooks the source culture was used exclusively. Examples of inter-
national mrget culture interactions were exwremely rare although wday
English is used more and more among L2 speakers of English. In erms of

culmiral convent, the textbooks dealt primarily with surface level aspects of
culmure such as food, names, customs, and school life.

Several of the dialogues in her daa conm@mined implicin assumptions as o
the relationship between Japanese and western culture. The following dia-

logue, for example, subtly suggesis that western culture should be emu-
lared.

Ryve: Jim:
Jim:  What
Rve: Is your father always doing the dishes like tharr
Jim:  Yes. My parents take murns cocking and doing the dishes.
REve: My father never helps with the housework.
He's voo tired afver a long day’s work.

Jim: I think the Japanese work wo much and wo long.
What do vou think?

Eve: I think so wo. But people are taking more holidavs than before.
My father swavs home longer.

Jim:  What does he do on holidaysr
Eve: Usually, he just relaxes. But you know whar
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He swm@arted w learn cooking.
Jim: Does he cook well?
Byve: Yes, he cooks very well
Everything is very very well-done.
(Source: Foke. 1997, Tokvo: Sanyusyva, Lesson 18, "Housework,™ as cited
in Iwasaki, 2000

In light of the assumptions made in this dialogue regarding gender roles
and western culiure, a researcher could examine o what exient other dia-
logues in the wext support or challenge these assumpiions. To the extent
that studens focus more on what is said in an L2 ext than how i is said, we
nesd more research on the assumprions that exist in textbooks regarding
ethnic identity, social class, and gender. Such research exemplifies a critcal
approach w L2 eaching and learning that seeks o challenge and change
the exisung social and polidcal strucoure.

SUMMARY

In this chapter we examined varnous methods for siedying classroom dis-
course. In erms of oral discourse we looked at two methods: ineraction
analysis and discourses analysis. Interacuon analysis, by providing a coding
scheme for analvzing classroom interaction, makes it possible o compare
classroom discourse panemns across coniexis. However, the complexity of
such coding schemes often makes them difficult w use. In additon, the
coding scheme limits what is salient o the researcher. Discourse analysis
looks at a classroom interaction in the context of a pardcular eacher and
learner in a specific classroom. The advanmage of discourse analysis is that
aenuion can be given o patterns as they anse from the data. The disadvan-
tage is thart the findings are limited w one partcular context.

In discussing the analysis of written discourse using ext analysis, we em-
phasized that the focus of ext analysis can differ greatly. Whereas some text
amalysis invalves an examination of the synactc featres of a wext, other in-
volves an examination of the rherworical and cultaral feamres of a wext. In
addidon, although some wxt analysis involves counung discrete features of
a wext using predetermined categories such as T-units, other research exam-
ines the research dam o develop unique categories for data analysis, such
as cavegories regarding teachers’ written feedback. Finally, some ext anaky-
sis involves the use of corpora o evaluate and develop classroom materials.
We ended the chaprer by pointing out the possibility of adoping a cridcal
approach w classroom materials research.
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