
Text-Based Writing Prompts: 

Administration and Scoring Guidelines 

Teacher Directions: 

Students will read a stimulus about a single topic. A stimulus consists of several texts written on 

a single topic. The stimulus may include informational or literary fiction or nonfiction texts and 

can cover a wide array of topics. After reading the stimulus, the students will respond to a 

writing prompt in which they will provide information on a topic, develop a narrative, or take a 

stance to support an opinion or argument. Students will be required to synthesize information 

from the text sets and must cite specific evidence from the texts to support their ideas. Students’ 

informative/explanatory responses should demonstrate a developed and supported controlling 

idea. Students’ opinion/argumentative responses should support an opinion/argument using ideas 

presented in the stimulus. Students will have 120 minutes to read the passages, and plan, write, 

revise and edit their essay. Students should read the prompt first. They should be encouraged 

to highlight, underline, and take notes to support the planning process.  

 

Scoring: 

The attached text-based rubric should be used to score student responses. While the total possible 

points on the rubric is ten, it is recommended that three individual scores be given—one score 

for each of the three domains on the rubric. This will allow the teacher to determine specific 

areas of need within individual student responses, thus allowing for differentiation in the writing 

instruction that follows these formative writing tasks. The three domains are: Purpose, Focus, 

Organization (PFO), Evidence and Elaboration (EE), and Conventions of Standard English 

(CSE). Teachers should score holistically within each domain—PFO (4-points), EE (4-points), 

and CSE (2-points).  

Each level of scoring within a domain is based on the overarching statement for the score found 

in the rubric. For example, on the grades 6-11 rubric for argumentation, the overarching 

statement for a score of 4 in the Purpose, Focus, Organization domain is, “The response is fully 

sustained and consistently focused within the purpose, audience, and task; and it has a clear and 

effective organizational structure creating coherence and completeness.” The bulleted points that 

follow the statement must be considered as factors in the scoring, but should not be utilized as a 

checklist. Most, but not all, of the bulleted points will be evident in the student writing for a 

score at a specific level.  

Teachers should keep in mind that a score of 3 on the rubric for a domain signals student 

proficiency in the addressed writing standard with a score of 4 representing mastery. In the CSE 

domain, a score of two represents student proficiency in the standard. 



Tenth Grade Argumentative Prompt 

 

Write an informative essay in which you explain the best methods for studying for exams.  Use the information from the 

passages in your essay.   

 

Manage your time carefully so that you can 

 read the passages; 

 plan your response; 

 write your response; and 

 revise and edit your response. 

 

Be sure to 

 use evidence from multiple sources; and 

 avoid overly relying on one source. 

 

Your written response should be in the form of a multi-paragraph essay.  Remember to spend time reading, planning 

writing, revising, and editing. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



What Is Memory? 
An Overview of Memory and How it Works 

Have you ever wondered how you manage to remember 

information for a test? The ability to create new memories, store 

them for periods of time, and recall them when they are needed 

allows us to learn and interact with the world around us.  

What is Memory? 

Memory refers to the processes that are used to acquire, store, 

retain, and later retrieve information. There are three major 

processes involved in memory: encoding, storage, and retrieval. 

In order to form new memories, information must be changed into 

a usable form, which occurs through the process known 

as encoding. Once information has been successfully encoded, it 

must be stored in memory for later use. Much of this stored 

memory lies outside of our awareness most of the time, except 

when we actually need to use it. The retrieval process allows us to 

bring stored memories into conscious awareness. 

The Stage Model of Memory 

 Sensory Memory 

Sensory memory is the earliest stage of memory. During this stage, 

sensory information from the environment is stored for a very brief period 

of time, generally for no longer than a half-second for visual information 

and 3 or 4 seconds for auditory information. We attend to only certain 

aspects of this sensory memory, allowing some of this information to 

pass into the next stage - short-term memory. 

 Short-Term Memory 

Short-term memory, also known as active memory, is the information we 

are currently aware of or thinking about. In Freudian psychology, this 

memory would be referred to as the conscious mind. Paying attention to 

sensory memories generates the information in short-term memory. Most 

of the information stored in active memory will be kept for approximately 

20 to 30 seconds. While many of our short-term memories are quickly 

forgotten, attending to this information allows it to continue on the next 

stage - long-term memory. 

 

NOTES 

http://psychology.about.com/od/cognitivepsychology/a/memory_retrival.htm
http://psychology.about.com/od/memory/f/short-term-memory.htm
http://psychology.about.com/od/cindex/g/def_conscious.htm


 Long-Term Memory 

Long-term memory refers to the continuing storage of information. In 

Freudian psychology, long-term memory would be called 

the preconscious and unconscious. This information is largely outside of 

our awareness, but can be called into working memory to be used when 

needed. Some of this information is fairly easy to recall, while other 

memories are much more difficult to access. 

The Organization of Memory 

The ability to access and retrieve information from long-term 

memory allows us to actually use these memories to make 

decisions, interact with others, and solve problems. But how is 

information organized in memory? The specific way information is 

organized in long-term memory is not well understood, but 

researchers do know that these memories are arranged in groups. 

 

Clustering is used to organize related information into groups. 

Information that is categorized becomes easier to remember and 

recall. For example, consider the following group of words: 

Desk, apple, bookshelf, red, plum, table, green, pineapple, purple, chair, 

peach, yellow 

Spend a few seconds reading them, then look away and try to 

recall and list these words. How did you group the words when you 

listed them? Most people will list using three different categories: 

color, furniture and fruit. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

 

NOTES 

http://psychology.about.com/od/memory/f/long-term-memory.htm
http://psychology.about.com/od/pindex/g/def_precons.htm
http://psychology.about.com/od/uindex/g/def_unconscious.htm
http://psychology.about.com/od/problemsolving/f/problem-solving-steps.htm
http://psychology.about.com/od/cindex/g/clustering.htm


Memory: Why cramming for 
tests often fails 

 

 Tom Stafford on NeuroHacks 

You may think you know your own mind, but when it comes 

to memory, research suggests that you don't. If we’re trying 

to learn something, many of us study in ways that prevent 

the memories sticking. Fortunately, the same research also 

reveals how we can supercharge our learning. 

Related 

We’ve all had to face a tough exam at least once in our lives. 

Whether it’s a school paper, university final or even a test at 

work, there’s one piece of advice we’re almost always given: 

make a study plan. With a plan, we can space out our 

preparation for the test rather than relying on one or two intense 

study sessions the night before to see us through. 

It's good advice. Summed up in three words: cramming doesn’t 

work. Unfortunately, many of us ignore this rule. At least one 

survey has found that 99% of students admit to cramming. 

You might think that’s down to nothing more than simple 

disorganization: I'll admit it is far easier to leave things to the 

last minute than start preparing for a test weeks or months 

ahead. But studies of memory suggest there’s something else 

going on. In 2009, for example, Nate Kornell at the University of 

California, Los Angeles, found that spacing out learning was 

more effective than cramming for 90% of the participants who 

took part in one of his experiments – and yet 72% of the 

participants thought that cramming had been more beneficial. 

What is happening in the brain that we trick ourselves this way? 

 

It's better to spread out revision before the big exam.  Studies of 

memory suggest that we have a worrying tendency to rely on 

 

NOTES 

http://thehawkeyeonlinenews.wordpress.com/2014/06/04/cramming-for-exams-join-the-crowd/
http://thehawkeyeonlinenews.wordpress.com/2014/06/04/cramming-for-exams-join-the-crowd/
http://onlinelibrary.wiley.com/doi/10.1002/acp.1537/abstract
http://onlinelibrary.wiley.com/doi/10.1002/acp.1537/abstract


our familiarity with study items to guide our judgments of 

whether we know them. The problem is that familiarity is bad at 

predicting whether we can recall something. 

 

Familiar, not remembered 

After six hours of looking at study material (and three cups of 

coffee and five chocolate bars) it’s easy to think we have it 

committed to memory. Every page, every important fact, evokes 

a comforting feeling of familiarity. The cramming has left a 

lingering glow of activity in our sensory and memory systems, a 

glow that allows our brain to swiftly tag our study notes as 

"something that I've seen before". But being able to recognize 

something isn't the same as being able to recall it. 

Different parts of the brain support different kinds of memory. 

Recognition is strongly affected by the ease with which 

information passes through the sensory areas of our brain, such 

as the visual cortex if you are looking at notes. Recall is 

supported by a network of different areas of the brain, including 

the frontal cortex and the temporal lobe, which coordinate to 

recreate a memory from the clues you give it. Just because your 

visual cortex is fluently processing your notes after five 

consecutive hours of you looking at them, doesn't mean the rest 

of your brain is going to be able to reconstruct the memory of 

them when you really need it to. 

 

Merely thinking hard about what's on the blackboard isn't 

enough to make learning actually happen.  This ability to make 

judgments about our own minds is called metacognition. 

Studying it has identified other misconceptions too. For 

instance, many of us think that actively thinking about trying to 

learn something will help us remember it. Studies suggest this is 

not the case. Far more important is reorganizing the information 

 

NOTES 

http://www.bbc.com/future/story/20120209-why-names-and-faces-are-so-vexing
http://www.bbc.com/future/story/20120209-why-names-and-faces-are-so-vexing
http://en.wikipedia.org/wiki/Metacognition
http://mindhacks.com/2011/10/24/make-study-more-effective-the-easy-way/


so that it has a structure more likely to be retained in your 

memory. In other words, rewrite the content of what you want to 

learn in a way that makes most sense to you. 

 

Knowing about common metacognitive errors means you can 

help yourself by assuming that you will make them. You can 

then try and counteract them. So, the advice to space out our 

study only makes sense if we assume that people aren't already 

spacing out their study sessions enough (a safe assumption, 

given the research findings). We need to be reminded of the 

benefits of spaced learning because it runs counter to our 

instinct to relying on a comforting feeling of familiarity when 

deciding how to study 

Put simply, we can sometimes have a surprising amount to gain 

from going against our normally reliable metacognitive instinct. 

How much should you space out your practice? Answer: a little 

bit more than you really want to. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 

NOTES 

http://mindhacks.com/2011/10/24/make-study-more-effective-the-easy-way/


 

NEUROBONKERS 

How to learn! 

by SIMON OXENHAM 

A paper published in Psychological Science in the Public 
Interest has evaluated several techniques for improving learning, 
and came to some surprising conclusions.   The “worst” and “best” 
are explained below. 

Rereading (Rating = low) 

Overall, rereading is found to be much less effective than other 
techniques – however the research has drawn some interesting 
conclusions. Massed rereading – rereading immediately after 
reading - has been found more effective than outlining and 
summarizing for the same amount of time. It does seem however, 
that rereading spaced over a longer amount of time has a much 
stronger effect than massed rereading. 

Practice Testing (Rating = High) 

This is where things get interesting; testing is often seen as a 
necessary evil of education. Traditionally, testing consists of rare 
but massively important ‘high stakes’ assessments. There is 
however, an extensive literature demonstrating the benefits of 
testing for learning – but importantly, it does not seem necessary 
that testing is in the format of ‘high stakes’ assessments. All testing 
including ‘low stakes’ practice testing seems to result in benefits. 
Unlike many of the other techniques mentioned, the benefits of 
practice testing are not modest – studies have found that a practice 
test can double free recall! 

Research has found that though multiple choice testing is indeed 
effective, practice tests that require more detailed answers to be 
generated are more effective. Importantly, practice testing is 
effective when you create the questions yourself. 

So how can you apply this research? Students can create flash 
cards (or even use free software to do this). Alternatively students 
can use a system such as the Cornell note-taking system which 
involves noting questions in a column next to their notes as they 
learn. This finding looks like wonderful news for MOOCS which 
typically use intensive practice testing as a primary method of 
teaching. The finding is also great news for students – as practice 
testing actually takes up much less time than other methods such 
as rereading, which practice testing far outperforms! 

 

NOTES 

 

NOTES 

http://bigthink.com/articles?blog=neurobonkers
http://bigthink.com/users/simonoxenham
http://psi.sagepub.com/content/14/1/4.full?ijkey=Z10jaVH/60XQM&keytype=ref&siteid=sppsi
http://psi.sagepub.com/content/14/1/4.full?ijkey=Z10jaVH/60XQM&keytype=ref&siteid=sppsi
http://en.wikipedia.org/wiki/Cornell_Notes
http://en.wikipedia.org/wiki/Massive_open_online_course


Try it yourself: Can you name and explain two methods of self-
testing? 

Distributed Practice (Rating = High) 

 

Have you ever wondered whether it is best to do your studying in 
large chunks or divide your studying over a period of time? 
Research has found that the optimal level of distribution of 
sessions for learning is 10-20% of the length of time that 
something needs to be remembered. So if you want to remember 
something for a year you should study at least every month, if you 
want to remember something for five years you should space your 
learning every six to twelve months. If you want to remember 
something for a week you should space your learning 12-24 hours 
apart. It does seem however that the distributed-practice effect 
may work best when processing information deeply – so for best 
results you might want to try a distributed practice and self-testing 
combo. 

There is however a major catch - do you ever find that the amount 
of studying you do massively increases before an exam? Most 
students fall in to the “procrastination scallop” – we are all guilty 
at one point of cramming all the knowledge in right before an 
exam, but the evidence is pretty conclusive that this is the worst 
way to study, certainly when it comes to remembering for the long 
term. What is unclear is whether cramming is so popular because 
students don’t understand the benefits of distributed practice or 
whether testing practices are to blame - probably a combination of 
both. One thing is for sure, if you take it upon yourself to space 
your learning over time you are pretty much guaranteed to see 
improvements. 

 

 

NOTES 
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Grades 6-11 

Informative/Explanatory Text-based Writing Rubric 
(Score points within each domain include most of the characteristics below.) 

Score Purpose, Focus, and Organization 
(4-point Rubric) 

Evidence and Elaboration 
(4-point Rubric) 

Conventions of Standard English 
(2-point Rubric begins at score point 2) 

4 The response is fully sustained and consistently 
focused within the purpose, audience, and task; and 
it has a clear controlling idea and effective 
organizational structure creating coherence and 
completeness. The response includes most of the 
following: 

  Strongly maintained controlling idea with little or 
no loosely related material 

  Skillful use of a variety of transitional strategies 
to clarify the relationships between and among 
ideas 

  Logical progression of ideas from beginning to 
end with a satisfying introduction and conclusion 

  Appropriate style and objective tone established 
and maintained 

The response provides thorough and convincing support, 
citing evidence for the controlling idea or main idea that 
includes the effective use of sources, facts, and details. The 
response includes most of the following: 

  Smoothly integrated, thorough, and relevant evidence, 
including precise references to sources 

  Effective use of a variety of elaborative techniques 
(including but not limited to definitions, quotations, 
and examples), demonstrating an understanding of 
the topic and text 

  Clear and effective expression of ideas, using precise 
language 

  Academic and domain-specific vocabulary clearly 
appropriate for the audience and purpose 

  Varied sentence structure, demonstrating language 
facility 

 

3 The response is adequately sustained and generally 
focused within the purpose, audience, and task; and 
it has a clear controlling idea and evident 
organizational structure with a sense of 
completeness. The response includes most of the 
following: 

  Maintained controlling idea, though some 
loosely related material may be present 

  Adequate use of a variety of transitional 
strategies to clarify the relationships between 
and among ideas 

  Adequate progression of ideas from beginning to 
end with a sufficient introduction and conclusion 

  Appropriate style and objective tone established 

The response provides adequate support, citing evidence 
for the controlling idea or main idea that includes the use 
of sources, facts, and details. The response includes most 
of the following: 

  Generally integrated and relevant evidence from 
sources, though references may be general or 
imprecise 

     Adequate use of some elaborative techniques 

  Adequate expression of ideas, employing a mix of 
precise and general language 

  Domain-specific vocabulary generally appropriate for 
the audience and purpose 

     Some variation in sentence structure 
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Score Purpose, Focus, and Organization 

(4-point Rubric) 
Evidence and Elaboration 

(4-point Rubric) 
Conventions of Standard English 

(2-point Rubric) 

2 The response is somewhat sustained within the 
purpose, audience, and task but may include 
loosely related or extraneous material; and it may 
have a controlling idea with an inconsistent 
organizational structure. The response may include 
the following: 

  Focused controlling idea but insufficiently 
sustained or unclear 

  Inconsistent use of transitional strategies with 
little variety 

  Uneven progression of ideas from beginning to 
end with an inadequate introduction or 
conclusion 

The response provides uneven, cursory support/evidence 
for the controlling idea or main idea that includes partial 
use of sources, facts, and details. The response may 
include the following: 

  Weakly integrated evidence from sources; erratic or 
irrelevant references or citations 

  Repetitive or ineffective use of elaborative 
techniques 

  Imprecise or simplistic expression of ideas 

  Some use of inappropriate domain-specific 
vocabulary 

  Most sentences limited to simple constructions 

The response demonstrates an adequate command 
of basic conventions. The response may include the 
following: 

  Some minor errors in usage but no patterns of 
errors 

  Adequate use of punctuation, capitalization, 
sentence formation, and spelling 

1 The response is related to the topic but may 
demonstrate little or no awareness of the purpose, 
audience, and task; and it may have little or no 
controlling idea or discernible organizational 
structure. The response may include the following: 

  Confusing or ambiguous ideas 

  Few or no transitional strategies 

  Frequent extraneous ideas that impede 
understanding 

  Too brief to demonstrate knowledge of focus 
or organization 

The response provides minimal support/evidence for the 
controlling idea or main idea, including little if any use of 
sources, facts, and details. The response may include the 
following: 

  Minimal, absent, erroneous, or irrelevant evidence or 
citations from the source material 

  Expression of ideas that is vague, unclear, or 
confusing 

  Limited and often inappropriate language or domain- 
specific vocabulary 

     Sentences limited to simple constructions 

The response demonstrates a partial command of 
basic conventions. The response may include the 
following: 

  Various errors in usage 

  Inconsistent use of correct punctuation, 
capitalization, sentence formation, and spelling 

0   The response demonstrates a lack of command of 
conventions, with frequent and severe errors often 
obscuring meaning. 

 


